MONITORING AND EVALUATION OF PUPIL PROGRESS

THE IMPACT OF OUTDOOR EDUCATION ON SELF-ESTEEM AND ATTAINMENT.

INTRODUCTION

In recent years the requirements of monitoring and evaluation have become more and more demanding on practitioners whether it is to satisfy various funding requirements or for evidencing PSAs (Public Service Agreements) or SLAs (Service Level agreements). With the focus on measurable outputs and quantifiable outcomes there is an increasing requirement for organisations to monitor and evaluate their programmes and performance.

Effective monitoring and evaluation has always been seen as a measure of good practice and indeed essential as part of planning and reviewing frameworks. However, until recently this was often the weakest link in the planning cycle and apart from specific research programmes that aimed to look at processes, much of the monitoring was only carried out as reporting deadlines approached and was often extremely generalised in nature.

As the pressure grows to make services more accountable whether they are in the Statutory, Voluntary or Private sectors organisations are having to look more closely at how they collect data and evidence outcomes of their work. 

In the field of education this has lead to a number of challenges, as many learning outcomes are difficult to measure objectively. Traditionally, testing at fixed points in the academic year has been used by many as a measurable indicator of performance of both pupils and schools. The introduction of SATs testing has extended the age range over which this testing occurs and is now in turn supplemented by other standardised tests for monitoring and evaluating progress in reading, writing and mathematics at additional points in the year. Individuals are tested more regularly and their progress tracked in more detail than ever before. The focus has been clearly on measuring attainment and raising standards in Literacy and Numeracy, however we all realise that there is more to the educational process than test results and that other elements of a young persons development are equally important.

THE ROLE OF OUTDOOR AND ENVIRONMENTAL EDUCATION

The role and value of Outdoor and Environmental Education has been well reported over the years with plenty of research to support its impact on personal and social development as well as reinforcing the learning outcomes of classroom led work. Despite this, many working in and around the field have felt increasingly threatened by the constant need to ‘make the case’ for this work against a background of performance and attainment targets. Further more, matters have not been helped by the perception that the activities are unsafe and staff are intimidated by the threat of litigation should anything go wrong.

It is against this background that a number of members of the Association of Heads of Outdoor Education Centres (AHOEC) began to look at the issue of monitoring and evaluating pupil performance as a result of taking part in Outdoor Education programmes. There were a number of different reasons that drove the various members to look at these issues. In some cases the driving force was performance management or best value reviews in others it was in response to OFSTED inspections or the requirements of various funding streams. The common thread through all of them was monitoring and evaluation of pupil progress in terms of both the impact on personal development and, increasingly attainment.

THE APPROACH

In 2001 the National Association of Filed Study Officers published an excellent study entitled ‘Raising Achievement through the Environment’. The study was instigated in response to concerns from members who felt under pressure ‘to argue the case for fieldwork, particularly because it appears at first glance that there is no hard evidence that fieldwork has any positive academic benefits upon pupils’ (p7, Dr. S. Nunn, NAFSO, 2001). 

The presentation of the well designed research that follows leads the author to conclude that ‘Fieldwork should be seen as a pedagogy indispensable to the current debate over raising achievement within schools’ (p24, Dr. S. Nunn, NAFSO, 2001). This is one of the first pieces of evidence that has been produced that supports the long held belief that outdoor and environmental education has a positive impact on attainment.

The case for fieldwork had been made and would benefit many of us in this line of work, however there was a feeling that more was needed to be done within the outdoor pursuits arena. In response to this three members of the AHOEC began working on various aspects of the monitoring and evaluation of pupils. At first this was carried out independently, but more recently the work has been shared and will be pulled together in the future to promote the results and methodology.

The three Centres had quite different approaches to looking at the issue of pupil monitoring and evaluation and they are still in the early days of developing them, a brief summary of these approaches is given below:

a. Wigan LEA – Outdoor Education Centres

This work has been led by Geoff Cooper and his team at both the Low Bank Centre and Hinning House to develop a pupil monitoring system that would track pupil progress following visits made to both Centres. Key to the approach has been to develop an agreed set of objectives for the experience with visiting schools. Over a number of years about a dozen key objectives have been identified which can be linked to a range of activities that contribute to learning outcomes in terms of skills, attitudes and knowledge.

OBJECTIVES

Surveys at the two Wigan outdoor education centres mentioned above and a question on leaders’ evaluation forms collected at the centres over the last five years allowed us to draw up the following list of possible objectives:
1.  To build self-confidence and self-esteem.

2.  To encourage self-reliance and personal responsibility.

3.  To develop teamwork and co-operation skills.

4.  To develop good relationships and respect differences between    people.

5.  To develop problem-solving and decision-making skills.

6.  To increase choices for a healthy and safer lifestyle.

7.  To encourage students to take an active role as citizens.

8.  To encourage environmental awareness and understanding.

9.  To promote spiritual development.

10.  To achieve particular curricular objectives in Geography, Science, PE, English, Mathematics, Art, etc (please specify).

These objectives are also related to the Personal Social and Health Education (PSHE) and Citizenship curricula. 
The main client group are pupils at key stage 2 who complete a form outlining their expectations for the visit. The resultant courses at the Centre can then clearly focus on these objectives and expectations. At the end of the course a review of the objectives is undertaken and then followed up about a month later. As part of this follow up review, visiting staff are asked to examine the extent to which their original stated objectives had been met and to give examples of how individual pupils may have benefited from the experience.

b. Oxfordshire LEA – Woodlands Outdoor Education Centre

Kevin Jackson at Woodlands began his work on pupil monitoring in response to a ‘research’ visit from OFSTED, who are looking at developing an inspection process for Outdoor Centres. Kevin has been working on creating an approach that enables groups to embed the learning experiences gained on an educational visit to work carried out back in the school environment. 

During their visit to Woodlands pupils collect a wide range of data, much of it in the form of digital photographs and videos which are used by pupils in the evenings to record the activities carried out during the day. Written work supplements this use of technology as well as analysis of any fieldwork that is undertaken. This goes way beyond the idea of writing a diary at the end of the day, and reinforces many aspects of the curricular work carried out at school in a practical and meaningful way.

The approach has been particularly successful in engaging pupils with a wide range of ability, and has provided pupils with excellent opportunities for creative and factual writing.

c. Medway LEA and the Arethusa Venture Centre

This has been an excellent example of the benefits of partnership working between the voluntary and statutory sectors. Both sides came together for different reasons and have since benefited from the previous individual approaches.

Medway LEA

Medway LEA was being driven by challenging Literacy and numeracy targets at key stage 2 and had decided to develop a programme of ‘direct’, ‘practical’ and ‘meaningful’ learning experiences for pupils who, based on previous standardised test results and teacher assessments, were on the border of level 3/4 at key stage 2. 
.  The key element of the approach was to target a small group of children (‘target’ children) that for any number of reasons were not going to achieve a level 4 without additional support.  Achieving a level 4 at the end of primary school, according to the new primary strategy improves a child’s prospects at secondary school and their future life chances.  Indeed 70% of pupils who achieve a level 4 at Key Stage 2 go on to get five or more GCSE’s at grades A* - C
.  By concentrating on year 5 pupils, the “I Can!” project was designed to address this matter at an earlier stage in the development of these pupils.

 Although whole cohorts were involved in the programme the key was engaging the ‘targeted’ pupils. This was carried out with the help of Advisory service, AST’s and a programme of activity that would capture the imagination of the ‘targeted’ pupils. The activities were the focus of a 6-8 week programme in the schools and were linked to both the Literacy and Numeracy work. There were many activities on offer including football, music, reporting and adventurous activities all of which were the focus for the work carried out in the classroom.

A summary of two of the programmes, which used adventurous activities as a focus is given below: 

REPORT OF ASSOCIATE HEAD TEACHER -HEIDI TAYLOR

(Medway Advisory Service)

All Targeted Pupils were those for whom achievement of Level 4 (at key stage2) was doubtful based on previous standardised test results and teacher assessments.

Project work with Arden School, Gillingham.

‘Writing Up the Action’:

AIM: To enhance children’s self esteem, promote co-operative learning, improve observational skills and improve standards in factual writing.

A day was spent at an outdoor activity centre where children were paired and took turns to make notes of their partner’s activities and achievements. To complete their records, they interviewed each other at school and also went on to design a publicity brochure for the Centre. This project was enthusiastically received by the pupils to the point where one child, on being told it was lunchtime, expressed dismay and stated that she had forgotten about lunch! The person to whom the remark was made has been involved in educational visits for many years. She reports that usually lunch is the first thing on a child’s mind as soon as they board the coach and it is certainly never forgotten!

RESULTS:

Of the targeted children’s literacy group 20 pupils, 70% (14 pupils) achieved level 4. Of the 

rest of the class comparison only 55% achieved level 4.

Project with Glencoe School, Gillingham

‘The Yes Feeling’:

AIM: To enhance pupil’s self-esteem, confidence, concentration and persistence in given tasks.

Pupils spent the day at an outdoor activity and challenge centre and were set individual targets for achievement in a range of activities, most of which they had not experienced before. They were then invited to assess their own achievements and given the opportunity to exceed them in the same activities. Building on this at school, they analysed their most difficult learning challenges and were given time each morning to set and record their challenge each day. Each created an individual achievement chart and was given time to evaluate progress. The entire year group took part, but thirty three pupils were specifically targeted. 

RESULTS:

82% of targeted pupils achieved Level 4 and above in English. 61% of targeted pupils achieved Level 4 in Maths.

These outcomes were extremely encouraging and were the springboard to further developments of the approach with the Arethusa Venture Centre. The Arethusa Venture Centre itself is an Outdoor Education centre operated by the Shaftesbury Homes and Arethusa, a children’s charity and was already looking at ways of monitoring pupil progress in response to the requirements of various funding streams that supported their work.

In the autumn term of 2002 the Arethusa Venture Centre and Medway LEA successfully applied to the Medway Children’s Fund to support 700 young people, from 9 schools on series of programmes based on the successful ‘summer pilot'. These programmes were planned to run over the spring term of 2003 and were based on f our activities, as shown below:

”I Can!” Activities

	ACTIVITIES
	ASPECT OF LEARNING
	MAIN FEATURES

	“Make It Count!”
	Mathematics 
	Raft building and testing, and maths-based initiative games.

	“Read All About It!”
	Reading comprehension
	Detective game and team building games. 

	“Write On!”
	Writing
	Wall climbing, archery and initiative games.

	“The Yes Feeling!”
	Self-esteem and self-confidence
	Wall climbing, archery and initiative games.


The programmes did, however, differ in two ways to the scheme operated over the summer. They programmes concentrated on year 5 pupils, in order to achieve targets enhanced by Medway’s LPSA 2004 because we wanted to make intervention at an earlier stage in the development of these pupils. We also carried out more work on the impact of the programmes on the pupil’s self-esteem. 

As with the programmes the previous summer the key element of the approach was to target a small group of pupils and use the adventurous activities at the Centre to capture their imagination and inspire their work back in the classroom. The visits were the focus of both Literacy and Numeracy work leading up to the day at the Arethusa Venture Centre, with further work following it up. This integration of the visit experience into the classroom and the curriculum being followed was vital in ensuring the success of the programme, and that ‘these meaningful learning experiences were being transferred into formal learning outcomes’. 

RESULTS

Much of this work is still ongoing and for some aspects of it the impact will not be truly assessed until the summer of 2004. However, intermediate testing will give us an indication of progress and some information can be shared even at this early stage.

a. Wigan LEA

In terms of the research being carried out by Geoff Cooper and his team the key to successful monitoring is establishing clear objectives for the visits and thus creating a baseline against which progress can be recorded.

An analysis of the post course questionnaires completed by group leaders is shown below:

From this it can be confirmed 

· That the specified educational objectives are those that teachers feel are important.

· It identifies the strengths of the centres in meeting these needs

· Objectives relating to personal and social and environmental education are seen as more important than curricular objectives although this is still important. 

· There are a wide range of follow up activities in school

· There are many responses to the question relate to pupils who have benefited from the experience.

b. Oxfordshire LEA

The key indicator of the success of the approach at Woodlands has been the follow up work that has been completed back at school. Some excellent Power Point demonstrations have been created and shown to the wider school community and parents. 

Once again, a more complete analysis of the impact is still being awaited, but the initial anecdotal evidence seems extremely powerful.

c. Medway LEA and the Arethusa Venture Centre

We are currently awaiting the test results of the year 5 groups involved in the programme. However, the initial work on the impact on self-esteem has been completed. As part of the activities on the day of the visit to the Arethusa Venture Centre the young people answered a very simple questionnaire, which tried to measure how they felt about themselves at that moment in time. This was carried out at the start if the day, at the end of the day and 4 – 6 weeks after. There is still one school to complete the follow up work. The results are shown in the diagram below.


[image: image1.wmf]
This shows us what we have suspected and probably known for many years that after a challenging experience where success can be achieved people’s self-esteem increases. Even after 4-6 weeks there is still a measures improvement in self-esteem above the baseline measure.

CLOSING THOUGHTS

All this work reinforces previous research that challenging and adventurous activities can have a positive impact on young people. This impact lasts beyond the immediate experience and if managed through imaginative programmes designed around the challenging activity can have a positive impact on attainment. 

The key to all of this work is the importance of integrating the full learning potential of these ‘meaningful learning’ experiences within the school curriculum. It is also essential to develop clear outcomes and baseline measures against which progress can be measured. The range of rich experiences that young people take from visits to these centres provides many of them with unique experiences, which influence their development in, for example literacy work. The task for the teacher is to make the most of this by preparing fully for such visits, integrating them into the curriculum and taking full advantage of the experiences in follow up work. 

� This figure is based upon the number of children in the target group within each school. This was estimated to be approximately one third of the cohort.   


� DfES (2003) Excellence and Enjoyment: A New Strategy for Primary Schools.  � HYPERLINK "http://www.dfes.gov.uk/primarydocument" ��www.dfes.gov.uk/primarydocument� (accessed � TIME \@ "dd/MM/yyyy" �25/02/2004�)
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OverallSummary

		Heidi Taylor Contract

		Summary of school averages																																																																						Do not trust these yet - AW

		Results relate to completed sets of questionnaires only

										Pre Visit																		End of Visit																																						Follow Up

				No		No		No		Confident		Happy		Work		Solving		Behaviour		Doing		Enjoy		Feelings		Total				Confident		Change		Happy		Change		Worked		Change		Better at		Change		Behaviour		Change		Doing		Change		Learnt		Change		Feelings		Change		Total		Change		No		No		Confident		Change		Happy		Change		Work		Change		Better at		Change		Behaviour		Change		Trying		Change		Learning		Change		Feelings		Change		Total		Change		Change

				of		of		of						well		problems		in class		something		learning		about		score												well in				solving				like now				something				something				about				score				of		of				to				to		well in		to		solving		to		now		to		something		to		something		to		about		to		score		to		to

				schools		visits		students						in team						new				visit														team				problems				in group				new				new				visit								quests.		schools				end visit				end visit		team		end visit		problems		end visit		in class		end visit		new		end visit		new		end visit		visit		end visit				end visit		pre-visit

		Average by school		9		26		702		3.3		4.2		3.3		1.8		2.9		3.6		2.7		4.5		26.4				4.2		0.9		4.3		0.2		3.7		0.3		3.8		2.0		4.0		1.1		4.5		0.8		4.2		1.4		4.6		0.2		33.2		6.9				8		3.9		-0.4		4.0		-0.3		3.0		-0.7		3.0		-0.8		3.5		-0.5		4.3		-0.2		3.6		-0.6		4.2		-0.4		29.5		-3.6		3.0

		Delce		1		4		113		2.7		4.1		3.4		1.4		2.8		3.6		2.3		4.4		24.7				4.7		1.9		4.7		0.7		4.3		0.9		4.1		2.6		3.9		1.1		4.8		1.2		4.3		2.0		4.9		0.5		35.7		11.0		24.5		1		4.2		-0.4		4.4		-0.4		3.5		-0.7		3.3		-0.7		3.3		-0.6		4.8		-0.1		4.2		-0.3		4.6		-0.3		32.3		-3.4		7.6

		Byron		1		5		137		2.9		4.1		3.3		1.4		3.0		3.3		2.7		4.1		25.0				4.4		1.5		4.7		0.6		3.4		0.1		3.4		2.0		4.1		1.2		4.7		1.4		4.3		1.5		4.8		0.7		33.8		8.8

		Luton		1		3		84		4.0		4.5		3.9		2.7		3.2		3.7		3.5		4.8		30.2				3.9		-0.1		4.0		-0.5		3.2		-0.7		3.8		1.1		3.7		0.5		4.4		0.7		3.7		0.3		4.2		-0.6		30.9		0.7		25.7		1		3.5		-0.4		3.9		0.0		3.2		0.1		3.2		-0.5		4.0		0.3		4.1		-0.3		3.4		-0.3		4.2		0.0		29.3		-1.5		-0.9

		St William of Perth		1		1		28		3.1		3.5		3.0		1.5		3.5		4.0		2.3		4.3		25.1				4.3		1.2		4.4		0.9		4.6		1.6		4.4		2.9		4.3		0.9		4.6		0.7		4.7		2.4		4.9		0.7		36.3		11.3		27.0		1		3.5		-0.8		4.3		-0.1		3.0		-1.5		2.9		-1.5		3.4		-0.9		4.6		-0.1		3.9		-0.7		4.5		-0.4		30.1		-6.2		5.0

		Ridge Meadow		1		2		50		2.1		4.2		3.3		1.3		2.9		3.4		2.7		4.4		24.4				3.7		1.5		3.9		-0.3		3.1		-0.2		3.2		1.9		3.9		1.2		4.2		0.7		4.1		1.4		4.4		-0.0		30.5		6.2		23.5		1		3.5		-0.3		3.4		-0.5		2.8		-0.3		2.6		-0.6		3.1		-0.8		3.9		-0.3		3.1		-1.1		3.8		-0.6		26.2		-4.4		1.8

		Glencoe		1		3		86		3.0		3.8		3.7		1.4		2.9		3.2		3.0		4.3		25.5				3.6		0.6		4.1		0.2		3.9		0.1		3.4		1.9		4.2		1.4		4.1		1.0		4.1		1.1		4.4		0.1		31.8		6.3		27.0		1		3.7		-0.0		3.9		-0.1		2.9		-1.0		2.8		-0.6		3.3		-0.9		4.0		-0.2		3.5		-0.7		4.2		-0.2		28.2		-3.5		2.8

		Wainscott		1		1		25		4.0		4.6		3.1		2.7		2.5		4.2		2.9		4.8		28.9				4.8		0.8		4.9		0.2		4.7		1.6		4.4		1.8		4.6		2.1		5.0		0.8		4.4		1.5		5.0		0.2		37.8		8.9		22.0		1		4.8		-0.3		4.7		-0.4		3.8		-1.1		3.0		-1.6		4.3		-0.6		4.7		-0.5		3.8		-0.9		4.0		-1.1		33.1		-4.7		4.2

		Arden		1		3		78		4.0		4.3		3.5		1.6		3.0		3.8		2.9		4.7		27.8				4.2		0.1		3.9		-0.3		2.7		-0.7		3.3		1.7		2.9		0.1		4.2		0.4		4.0		1.1		4.4		-0.2		29.8		1.9		23.7		1		3.8		-0.3		3.3		-0.6		1.7		-0.9		2.9		-0.2		2.7		-0.2		3.8		-0.3		3.4		-0.5		4.2		-0.2		25.9		-3.9		-1.9

		Spinnens Acre		1		4		101		3.4		4.4		2.9		2.4		2.6		3.6		2.3		4.4		25.9				4.4		1.0		4.4		-0.0		3.3		0.4		4.0		1.6		3.8		1.4		4.4		0.8		3.9		1.6		4.5		0.1		32.7		6.7		21.3		1		4.0		-0.6		4.2		-0.4		3.1		-0.4		3.6		-0.6		3.8		-0.2		4.4		-0.1		3.4		-0.6		4.6		-0.1		31.2		-1.5		5.3

						First		Second		Third		Fourth		Fifth		Total		Course

		Actual numbers participating				visit		visit		visit		visit		visit

		Delce				29		29								58		You can do it

		Byron				28		27		29		27		26		137		You can do it

		Luton				29		30		26						85		Read all about it

		St William of Perth				31										31		Write on

		Ridge Meadow				26										26		Make it count

		Glencoe				28		28		30						86		Write on

		Wainscott				25		0		0						25		Read all about it

		Arden				27		24		27						78		Make it count

		Spinnens Acre				30										30		Read all about it

		Overall total								check totals						556





Chart2

		Arden		Arden		Arden

		Byron		Byron		Byron

		Delce		Delce		Delce

		Glencoe		Glencoe		Glencoe

		Luton		Luton		Luton

		Ridge Meadow		Ridge Meadow		Ridge Meadow

		Spinnens Acre		Spinnens Acre		Spinnens Acre

		St William of Perth		St William of Perth		St William of Perth

		Wainscott		Wainscott		Wainscott



Pre visit

Post visit

Follow up

Average scores

'I CAN' PROJECT SUMMARY OF SELF-ESTEEM RESULTS FROM SCHOOLS

27.825617284

29.7716049383

25.8876678877

25.0030749582

33.8146899078

28.3

24.6986749681

35.6777618135

32.27090301

25.4753968254

31.7714285714

28.249047619

30.1925518926

30.8609279609

29.2948717949

24.3557692308

30.5400641026

26.1838768116

25.9442358366

32.6792439445

31.2243421053

25.0714285714

36.3214285714

30.0740740741

28.92

37.8

33.0909090909
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		Heidi Taylor Contract

		Summary of questionnaire averages per visit, per school and overall - Results relate to completed sets of questionnaires and not number of students

																																																																										Overall averages not yet valid

												Pre Visit																		End of Visit																																								Follow Up																																								Teachers Assessment of Pupil Behaviour in Class - Before																								Teachers Assessment of Pupil Behaviour in Class - After

				Date		No		No		No		Confident		Happy		Work		Solving		Behaviour		Doing		Enjoy		Feelings		Total				Confident		Change		Happy		Change		Worked		Change		Better at		Change		Behaviour		Change		Doing		Change		Learnt		Change		Feelings		Change		Total		Change		No.		No		Confident		Change		Happy		Change		Work		Change		Better at		Change		Behaviour		Change		Trying		Change		Learning		Change		Feelings		Change		Total		Change		Change		Date		1		Lively		Co-operative		Agreeable		Confident		Self-assured		Pleasant		Friendly		Popular		Hard-working		Total		Date		Lively		Change		Co-operative		Change		Agreeable		Change		Confident		Change		Self-assured		Change		Pleasant		Change		Friendly		Change		Popular		Change		Hard-working		Total		Change

				of visit		of		of		of						well		problems		in class		something		learning		about		score												well in				solving				like now				something				something				about				score				of		of				to				to		well in		to		solving		to		now		to		something		to		something		to		about		to		score		to		to				to																				score																																						score

						schools		visits		students						in team						new				visit														team				problems				in group				new				new				visit								quest.		school				end visit				end visit		team		end visit		problems		end visit		in class		end visit		new		end visit		new		end visit		visit		end visit				end visit		pre-visit				10		Quiet		Disruptive		Aggressive		Nervous		Insecure		Moody		Self-contained		Isolated		Lazy						Quiet				Disruptive				Aggressive				Nervous				Insecure				Moody				Self-contained				Isolated				Lazy

		Average by school				9		26		702		3.3		4.2		3.3		1.8		2.9		3.6		2.7		4.5		26.4				4.2		0.9		4.3		0.2		3.7		0.3		3.8		2.0		4.0		1.1		4.5		0.8		4.2		1.4		4.6		0.2		33.2		6.9		585		8		3.9		-0.4		4.0		-0.3		3.0		-0.7		3.0		-0.8		3.5		-0.5		4.3		-0.2		3.6		-0.6		4.2		-0.4		29.5		-3.6		3.0						0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0				0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0

		Arden		2/11/03				1		27		3.6		4.1		4.1		1.4		3.2		3.6		3.8		4.7		28.6				4.3		0.6		3.7		-0.4		3.6		-0.5		3.1		1.7		3.0		-0.3		4.1		0.5		4.0		0.2		4.1		-0.6		30.0		1.4		26				4.0		-0.4		4.5		0.7		3.3		-0.5		2.8		-0.2		3.5		0.4		4.0		-0.2		4.1		0.1		4.4		0.3		30.6		0.6		2.0

				2/13/03				1		24		4.5		4.5		3.7		1.9		3.3		3.7		3.0		4.8		29.3				3.9		-0.6		4.0		-0.5		2.4		-1.3		3.8		2.0		3.1		0.0		4.6		0.9		4.3		1.3		4.4		-0.3		30.5		1.2		21				3.8		0.0		2.6		-1.2		1.4		-0.7		3.2		-0.5		3.5		0.5		3.9		-0.7		3.0		-1.1		4.3		-0.0		25.7		-4.8		-3.6

				2/18/03				1		27		4.0		4.3		2.6		1.4		2.5		4.2		1.9		4.6		25.6				4.3		0.4		4.1		-0.1		2.2		-0.4		2.9		1.5		2.7		0.4		4.0		-0.3		3.8		1.9		4.7		0.1		28.8		3.2		24				3.6		-0.7		2.8		-1.3		0.5		-1.7		2.8		0.1		1.2		-1.4		3.7		-0.2		3.0		-0.6		3.8		-0.9		21.3		-7.5		-4.3

				Overall		1		3		78		4.0		4.3		3.5		1.6		3.0		3.8		2.9		4.7		27.8				4.2		0.1		3.9		-0.3		2.7		-0.7		3.3		1.7		2.9		0.1		4.2		0.4		4.0		1.1		4.4		-0.2		29.8		1.9				1		3.8		-0.3		3.3		-0.6		1.7		-0.9		2.9		-0.2		2.7		-0.2		3.8		-0.3		3.4		-0.5		4.2		-0.2		25.9		-3.9		-1.9

		Byron		1/20/03				1		28		2.8		4.2		4.1		2.1		3.0		2.8		3.4		3.5		26.0				4.2		1.5		4.5		0.3		4.3		0.1		2.9		0.8		4.5		1.5		4.4		1.6		3.6		0.2		4.7		1.1		33.1		7.1

				1/27/03				1		27		1.8		3.5		2.9		1.4		3.1		2.8		3.0		3.7		22.3				4.4		2.6		4.7		1.3		3.7		0.9		4.0		2.6		4.5		1.6		4.7		1.9		4.5		1.5		4.7		1.0		35.3		13.1

				1/30/03				1		29		3.4		4.1		3.6		1.1		2.7		3.3		0.7		4.2		23.0				4.6		1.2		4.7		0.6		0.7		-2.8		2.9		1.9		2.8		0.3		5.0		1.7		4.9		4.2		4.8		0.6		30.4		7.4

				2/20/03				1		27		3.8		4.8		3.4		1.5		3.6		3.8		3.2		4.4		28.4				4.5		0.9		4.9		0.3		3.8		0.3		3.3		1.9		4.1		0.6		4.9		1.0		4.0		0.8		4.9		0.5		34.3		5.9

				3/10/03				1		26		3.0		4.2		2.5		0.9		2.8		3.8		3.4		4.8		25.3				4.2		1.4		4.5		0.5		4.5		1.9		4.0		3.0		4.6		2.0		4.7		0.8		4.5		1.1		4.9		0.1		35.9		10.5

				Overall		1		5		137		2.9		4.1		3.3		1.4		3.0		3.3		2.7		4.1		25.0				4.4		1.5		4.7		0.6		3.4		0.1		3.4		2.0		4.1		1.2		4.7		1.4		4.3		1.5		4.8		0.7		33.8		8.8

		Delce		1/13/03				1		28		3.0		4.5		3.6		2.5		3.3		3.8		2.6		4.5		27.8				4.9		1.9		4.9		0.4		4.6		1.0		4.6		2.1		4.8		1.5		4.9		1.1		4.5		2.0		5.0		0.5		38.3		10.5		26				4.2		-0.7		4.1		-0.8		3.5		-1.1		3.5		-1.2		3.5		-1.3		4.7		-0.2		3.9		-0.6		4.5		-0.5		31.9		-6.3		4.2

				1/14/03				1		29		4.0		4.5		3.6		1.5		3.0		4.1		2.9		4.9		28.4				5.0		1.0		5.0		0.5		4.6		1.0		4.1		2.7		4.4		1.3		5.0		0.9		4.4		1.5		5.0		0.1		37.4		9.0		23				4.4		-0.6		4.2		-0.8		3.5		-1.1		3.4		-0.7		3.1		-1.4		4.7		-0.3		4.2		-0.5		4.7		-0.3		32.2		-5.3		3.7

		did not arrive		3/13/03				0		0		0		0		0		0		0		0		0		0		0				0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

				3/18/03				1		27		1.8		3.3		3.1		0.2		1.7		3.1		1.1		3.8		18.1				4.1		2.3		4.3		1.0		3.6		0.6		3.3		3.1		3.5		1.7		4.7		1.6		3.9		2.8		4.7		1.0		32.2		14.0		23				4.0		-0.1		4.3		0.2		3.6		0.2		3.2		0.1		3.6		0.3		4.8		0.1		4.1		0.3		4.7		-0.0		32.2		0.0		14.1

				3/20/03				1		29		2.0		3.9		3.4		1.7		3.1		3.3		2.6		4.4		24.4				4.6		2.2		4.7		0.8		4.3		1.0		4.3		2.6		3.0		-0.1		4.6		1.2		4.3		1.7		5.0		0.6		34.8		10.4		26				4.4		-0.2		4.7		-0.2		3.5		-0.8		3.2		-1.0		3.2		-0.1		4.9		0.2		4.4		-0.2		4.4		-0.6		32.8		-2.1		8.3

				Overall		1		4		113		2.7		4.1		3.4		1.4		2.8		3.6		2.3		4.4		24.7				4.7		1.9		4.7		0.7		4.3		0.9		4.1		2.6		3.9		1.1		4.8		1.2		4.3		2.0		4.9		0.5		35.7		11.0		24.5		1		4.2		-0.4		4.4		-0.4		3.5		-0.7		3.3		-0.7		3.3		-0.6		4.8		-0.1		4.2		-0.3		4.6		-0.3		32.3		-3.4		7.6

		Glencoe		2/10/03				1		28		3.4		3.3		4.1		2.5		3.2		3.0		3.6		4.2		27.4				3.9		0.5		4.4		1.0		4.5		0.4		4.0		1.6		4.3		1.1		4.0		1.0		4.0		0.5		4.6		0.4		33.8		6.4		28				3.0		-0.9		4.3		-0.1		3.0		-1.5		2.5		-1.5		3.3		-1.0		4.4		0.4		3.9		-0.2		4.1		-0.5		28.5		-5.3		1.1

				2/12/03				1		28		4.0		4.6		4.6		1.9		3.4		3.4		2.7		4.3		29.0				4.6		0.5		4.5		-0.1		4.5		-0.1		3.4		1.4		4.4		1.2		4.7		1.3		4.7		2.0		4.7		0.4		35.5		6.4		25				4.4		-0.3		4.3		-0.1		3.4		-1.2		3.3		-0.3		3.8		-0.5		3.8		-1.0		3.4		-1.2		4.2		-0.5		30.6		-4.8		1.6

				2/17/03				1		30		1.6		3.6		2.5		-0.1		2.2		3.1		2.8		4.4		20.0				2.4		0.8		3.4		-0.2		2.6		0.1		2.7		2.8		3.8		1.8		3.7		0.7		3.7		0.9		3.9		-0.5		26.1		6.1		28				3.6		1.0		3.2		-0.2		2.3		-0.3		2.5		-0.1		2.7		-1.1		3.9		-0.0		3.2		-0.5		4.3		0.3		25.6		-0.5		5.6

				Overall		1		3		86		3.0		3.8		3.7		1.4		2.9		3.2		3.0		4.3		25.5				3.6		0.6		4.1		0.2		3.9		0.1		3.4		1.9		4.2		1.4		4.1		1.0		4.1		1.1		4.4		0.1		31.8		6.3		27.0		1		3.7		-0.0		3.9		-0.1		2.9		-1.0		2.8		-0.6		3.3		-0.9		4.0		-0.2		3.5		-0.7		4.2		-0.2		28.2		-3.5		2.8

		Luton		1/15/03				1		28		3.1		4.4		4.1		2.4		3.4		3.1		3.1		4.9		28.4				3.2		0.1		2.8		-1.5		1.3		-2.8		3.1		0.7		3.2		-0.2		4.1		1.0		3.0		-0.1		3.7		-1.2		24.4		-4.0		26				3.8		0.4		3.4		0.8		2.7		1.4		3.0		0.1		3.6		0.3		4.3		0.2		2.9		0.0		4.2		0.5		27.9		3.7		-0.9

				1/21/03				1		30		4.7		4.9		3.7		3.7		3.5		4.2		3.9		4.7		33.1				3.9		-0.7		4.3		-0.6		4.0		0.3		3.8		0.2		4.0		0.5		4.4		0.3		3.9		0.0		4.2		-0.4		32.5		-0.5		26				3.5		-0.3		4.2		0.1		3.1		-0.7		3.5		-0.2		4.2		0.3		3.8		-0.5		3.9		0.2		3.8		-0.3		30.0		-2.5		-3.1

				1/28/03				1		26		4.4		4.2		3.9		2.0		2.8		3.7		3.4		4.8		29.2				4.6		0.2		4.8		0.6		4.3		0.4		4.4		2.5		4.0		1.2		4.6		0.8		4.4		1.0		4.6		-0.2		35.7		6.5		25				3.3		-1.3		3.9		-0.8		3.7		-0.5		3.0		-1.4		4.2		0.2		4.1		-0.5		3.3		-1.0		4.5		-0.1		30.0		-5.5		1.2

				Overall		1		3		84		4.0		4.5		3.9		2.7		3.2		3.7		3.5		4.8		30.2				3.9		-0.1		4.0		-0.5		3.2		-0.7		3.8		1.1		3.7		0.5		4.4		0.7		3.7		0.3		4.2		-0.6		30.9		0.7		25.7		1		3.5		-0.4		3.9		0.0		3.2		0.1		3.2		-0.5		4.0		0.3		4.1		-0.3		3.4		-0.3		4.2		0.0		29.3		-1.5		-0.9

		Ridge Meadow		1/29/03				1		26		2.4		4.5		3.0		1.7		2.1		3.5		3.4		4.4		25.0				4.7		2.3		4.4		-0.0		4.3		1.3		4.1		2.4		4.4		2.3		4.7		1.3		5.0		1.5		5.0		0.5		36.5		11.6		23				4.1		-0.7		4.3		-0.0		3.8		-0.4		3.0		-1.1		3.7		-0.6		3.9		-1.0		4.4		-0.5		4.5		-0.5		31.8		-4.7		6.9

				3/17/03				1		24		1.9		3.9		3.6		0.9		3.7		3.4		2.0		4.4		23.8				2.7		0.8		3.4		-0.5		2.0		-1.6		2.3		1.4		3.5		0.0		3.6		0.2		3.3		1.3		3.8		-0.5		24.5		0.8		24				2.8		0.2		2.5		-0.9		1.8		-0.2		2.2		-0.1		2.5		-1.0		4.0		0.4		1.7		-1.6		3.1		-0.8		20.5		-4.0		-3.2

				Overall		1		2		50		2.1		4.2		3.3		1.3		2.9		3.4		2.7		4.4		24.4				3.7		1.5		3.9		-0.3		3.1		-0.2		3.2		1.9		3.9		1.2		4.2		0.7		4.1		1.4		4.4		-0.0		30.5		6.2				1		3.5		-0.3		3.4		-0.5		2.8		-0.3		2.6		-0.6		3.1		-0.8		3.9		-0.3		3.1		-1.1		3.8		-0.6		26.2		-4.4		1.8

		Spinnens Acre		3/3/03				1		30		3.6		4.0		3.5		3.4		2.1		3.3		2.8		4.3		27.0				4.1		0.5		3.8		-0.2		2.8		-0.7		4.1		0.7		3.8		1.7		4.0		0.7		4.2		1.4		4.3		-0.0		31.0		4.1		26				4.4		-0.2		4.7		0.3		3.6		0.3		4.2		-0.3		4.5		0.2		4.8		0.5		4.6		-0.1		4.8		0.3		35.5		4.5		8.5

				3/11/03				1		26		2.7		4.3		2.1		1.6		3.0		3.3		2.5		4.0		23.5				4.4		1.7		4.3		0.0		3.3		1.2		3.8		2.2		3.5		0.7		3.9		0.7		2.7		0.1		4.2		0.2		30.1		6.6		19				3.6		-1.2		3.6		-1.1		2.8		-0.7		2.8		-1.1		3.7		-0.1		3.9		-0.2		1.5		-1.0		3.9		-0.3		25.9		-4.1		2.4

				3/12/03				1		23		4.2		4.4		2.6		2.7		2.2		3.6		1.6		5.0		26.2				4.5		0.3		4.3		-0.1		3.0		0.4		3.7		1.0		3.8		1.8		4.6		1.0		4.2		2.6		4.6		-0.4		32.7		6.5		20				4.2		-0.3		3.9		-0.4		2.1		-0.7		2.9		-0.6		2.8		-0.9		4.1		-0.4		3.4		-0.7		4.6		0.1		27.8		-4.9		1.6

				3/19/03				1		22		3.3		4.7		3.5		1.9		3.1		4.2		2.3		4.2		27.1				4.5		1.2		5.0		0.3		4.2		0.7		4.5		2.7		4.2		1.3		5.0		0.8		4.5		2.3		5.0		0.8		37.0		9.8		20				4.0		-0.8		4.8		-0.5		4.0		-0.5		4.5		-0.3		4.3		-0.2		5.0		-0.3		4.3		-0.5		5.0		-0.3		35.7		-1.3		8.5

				Overall		1		4		101		3.4		4.4		2.9		2.4		2.6		3.6		2.3		4.4		25.9				4.4		1.0		4.4		-0.0		3.3		0.4		4.0		1.6		3.8		1.4		4.4		0.8		3.9		1.6		4.5		0.1		32.7		6.7				1		4.0		-0.6		4.2		-0.4		3.1		-0.4		3.6		-0.6		3.8		-0.2		4.4		-0.1		3.4		-0.6		4.6		-0.1		31.2		-1.5		5.3

		St William of Perth		1/16/03		1		1		28		3.1		3.5		3.0		1.5		3.5		4.0		2.3		4.3		25.1				4.3		1.2		4.4		0.9		4.6		1.6		4.4		2.9		4.3		0.9		4.6		0.7		4.7		2.4		4.9		0.7		36.3		11.3		27		1		3.5		-0.8		4.3		-0.1		3.0		-1.5		2.9		-1.5		3.4		-0.9		4.6		-0.1		3.9		-0.7		4.5		-0.4		30.1		-6.2		5.0

		Wainscott		2/3/03		1		1		25		4.0		4.6		3.1		2.7		2.5		4.2		2.9		4.8		28.9				4.8		0.8		4.9		0.2		4.7		1.6		4.4		1.8		4.6		2.1		5.0		0.8		4.4		1.5		5.0		0.2		37.8		8.9		22		1		4.8		-0.3		4.7		-0.4		3.8		-1.1		3.0		-1.6		4.3		-0.6		4.7		-0.5		3.8		-0.9		4.0		-1.1		33.1		-4.7		4.2

				Pre visit		Post visit		Follow up

		Arden		27.8		29.8		25.9

		Byron		25.0		33.8		28.3

		Delce		24.7		35.7		32.3

		Glencoe		25.5		31.8		28.2

		Luton		30.2		30.9		29.3

		Ridge Meadow		24.4		30.5		26.2

		Spinnens Acre		25.9		32.7		31.2

		St William of Perth		25.1		36.3		30.1

		Wainscott		28.9		37.8		33.1





ProfileSummary

		Heidi Taylor Contract

		Proflie summary

																Students				Teachers		Category						Ethnic origin

				Date		Course		No.		No.		No.		No.												Free																				No. of

				of visit				of		of		of		of completed		Female		Male				Disabled		Special		School		Black												Other						AVC

								schools		visits		students		questionnaires										Needs		Meals		Carib.		African		Bangladeshi		Indian		Pakistani		Chinese		Asian		White		Other		Instructors

		Overall totals						9		26		704		702		364		344		87		2		215		103		7		2		3		19		3		6		6		654		4		73

		% of total students														51.7		48.9				0.3		30.5		14.6		1.0		0.3		0.4		2.7		0.4		0.9		0.9		92.9		0.6

		Arden		2/11/03		Make it count				1		27		27		13		14		3		0		9		6														1		26				2

				2/13/03		Make it count				1		24		24		13		11		3		0		12		5								1								23				2

				2/18/03		Make it count				1		27		27		13		14		3		0		7		5										1						26				2

				Overall				1		3		78		78		39		39		9		0		28		16		0		0		0		1		1		0		1		75		0		6

		Byron		1/20/03		You can do it				1		28		28		14		14		3		0		12		3								1								26		1		4

				1/27/03		You can do it				1		27		27		18		9		4		0		6		4								2				1				24				4

				1/30/03		You can do it				1		29		29		15		14		3		0		11		5								2								27				4

				2/20/03		You can do it				1		27		27		9		18		4		0		19		1		2						2		2				1		20				4

				3/10/03		You can do it				1		26		26		15		11		2		0		3		4						1		1				1				23				4

				Overall				1		5		137		137		71		66		16		0		51		17		2		0		1		8		2		2		1		120		1		20

		Delce		1/13/03		You can do it				1		29		28		13		16		3		0		8		6								2				1				26				4

				1/14/03		You can do it				1		29		29		17		12		3		0		4		4								4						1		24				4

		did not arrive		3/13/03		You can do it				0				0

				3/18/03		You can do it				1		27		27		14		13		3		0		8		2																27				4

				3/20/03		You can do it				1		29		29		12		17		3		0		2		2						2										27				4

				Overall				1		4		114		113		56		58		12		0		22		14		0		0		2		6		0		1		1		104		0		16

		Glencoe		2/10/03		Write on				1		28		28		14		14		4		0		4		6												2				26				3

				2/12/03		Write on				1		28		28		15		13		5		0		12		10												1				27				3

				2/17/03		Write on				1		30		30		16		14		4		0		16		9								2								27		1		3

				Overall				1		3		86		86		45		41		13		0		32		25		0		0		0		2		0		3		0		80		1		9

		Luton		1/15/03		Read all about it				1		29		28		18		11		6		0		0		3		2														27				2

				1/21/03		Read all about it				1		30		30		18		12		3		0		6		7				1										2		27				2

				1/28/03		Read all about it				1		26		26		16		14		3		0		11		0		2						2								21		1		2

				Overall				1		3		85		84		52		37		12		0		17		10		4		1		0		2		0		0		2		75		1		6

		Ridge Meadow		1/29/03		Make it count				1		26		26		12		14		4		1		12		4																26				2

				3/17/03		Make it count				1		24		24		11		13		3		1		14		11				1												23				2

				Overall				1		2		50		50		23		27		7		2		26		15		0		1		0		0		0		0		0		49		0		4

		Spinnens Acre		3/3/03		Read all about it				1		30		30		16		14		3		0		12		1																30				2

				3/11/03		Read all about it				1		26		26		16		10		3		0		6		0																26				2

				3/12/03		Read all about it				1		23		23		14		9		3		0		6		0																23				2

				3/19/03		Read all about it				1		22		22		11		11		3		0		8		3																22				2

				Overall				1		4		101		101		57		44		12		0		32		4		0		0		0		0		0		0		0		101		0		8

		St William of Perth		1/16/03		Write on		1		1		28		28		11		17		3		0		3		2		1														27				2

		Wainscott		2/3/03		Read all about it		1		1		25		25		10		15		3		0		4		0														1		23		1		2
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