MONITORING AND EVALUATION OF PUPIL PROGRESS

THE IMPACT OF OUTDOOR EDUCATION ON SELF-ESTEEM AND ATTAINMENT.

SUMMARY UPDATE NOVEMBER 2004
INTRODUCTION

In recent years the requirements of monitoring and evaluation have become more and more demanding on practitioners whether it is to satisfy various funding requirements or for evidencing PSAs (Public Service Agreements) or SLAs (Service Level agreements). With the focus on measurable outputs and quantifiable outcomes there is an increasing requirement for organisations to monitor and evaluate their programmes and performance.

Effective monitoring and evaluation has always been seen as a measure of good practice and indeed essential as part of planning and reviewing frameworks. However, until recently this was often the weakest link in the planning cycle and apart from specific research programmes that aimed to look at processes, much of the monitoring was only carried out as reporting deadlines approached and was often extremely generalised in nature.

As the pressure grows to make services more accountable whether they are in the Statutory, Voluntary or Private sectors organisations are having to look more closely at how they collect data and evidence outcomes of their work.

In the field of education this has lead to a number of challenges, as many learning outcomes are difficult to measure objectively. Traditionally, testing at fixed points in the academic year has been used by many as a measurable indicator of performance of both pupils and schools. The introduction of SATs testing has extended the age range over which this testing occurs and is now in turn supplemented by other standardised tests for monitoring and evaluating progress in reading, writing and mathematics at additional points in the year. Individuals are tested more regularly and their progress tracked in more detail than ever before. The focus has been clearly on measuring attainment and raising standards in Literacy and Numeracy, however we all realise that there is more to the educational process than test results and that other elements of a young persons development are equally important.

THE ROLE OF OUTDOOR AND ENVIRONMENTAL EDUCATION

The role and value of Outdoor and Environmental Education has been well reported over the years with plenty of research to support its impact on personal and social development as well as reinforcing the learning outcomes of classroom led work. Despite this, many working in and around the field have felt increasingly threatened by the constant need to ëmake the caseí for this work against a background of performance and attainment targets. Further more, matters have not been helped by the perception that the activities are unsafe and staff are intimidated by the threat of litigation should anything go wrong.

It is against this background that a number of members of the Association of Heads of Outdoor Education Centres (AHOEC) began to look at the issue of monitoring and evaluating pupil performance as a result of taking part in Outdoor Education programmes. There were a number of different reasons that drove the various members to look at these issues. In some cases the driving force was performance management or best value reviews in others it was in response to OFSTED inspections or the requirements of various funding streams. The common thread through all of them was monitoring and evaluation of pupil progress in terms of both the impact on personal development and, increasingly attainment.

THE APPROACH

In 2001 the National Association of Filed Study Officers published an excellent study entitled ‘Raising Achievement through the Environment’. The study was instigated in response to concerns from members who felt under pressure ‘to argue the case for fieldwork, particularly because it appears at first glance that there is no hard evidence that fieldwork has any positive academic benefits upon pupils’ (p7, Dr. S. Nunn, NAFSO, 2001). 

The presentation of the well designed research that follows leads the author to conclude that ‘Fieldwork should be seen as a pedagogy indispensable to the current debate over raising achievement within schools’ (p24, Dr. S. Nunn, NAFSO, 2001). This is one of the first pieces of evidence that has been produced that supports the long held belief that outdoor and environmental education has a positive impact on attainment.

Medway LEA and the Arethusa Venture Centre

This has been an excellent example of the benefits of partnership working between the voluntary and statutory sectors. Both sides came together for different reasons and have since benefited from the previous individual approaches.

Medway LEA

Medway LEA was being driven by challenging Literacy and Numeracy targets at key stage 2 and had decided to develop a programme of ‘direct’, ‘practical’ and ‘meaningful’ learning experiences for pupils who, based on previous standardised test results and teacher assessments, were on the border of level 3/4 at key stage 2. The key element of the approach was to target this small group of children (‘target’ children) that for any number of reasons were not predicted to achieve level 4 without additional support.  Achieving a level 4 at the end of primary school, according to the new primary strategy (DfES (2003) Excellence and Enjoyment: A New Strategy for Primary Schools.) improves a child’s prospects at secondary school and their future life chances.  Indeed 70% of pupils who achieve a level 4 at Key Stage 2 go on to get five or more GCSE’s at grades A* - C.  By concentrating on year 5 pupils, the ‘I Can!’ project was designed to address this matter at an earlier stage in the development of these pupils.

 Although whole cohorts were involved in the programme the key was engaging the ‘targeted’ pupils. This was carried out with the help of Advisory service, AST’s and a programme of activity that would capture the imagination of the ‘targeted’ pupils. The activities were the focus of a 6-8 week programme in the schools and were linked to both the Literacy and Numeracy work. There were many activities on offer including football, music, reporting and adventurous activities all of which were the focus for the work carried out in the classroom.

A summary of two of the programmes, which used adventurous activities as a focus is given below: 

REPORT OF ASSOCIATE HEAD TEACHER -HEIDI TAYLOR

(Medway Advisory Service)

All Targeted Pupils were those for whom achievement of Level 4 (at key stage2) was doubtful based on previous standardised test results and teacher assessments.

Project work with Arden School, Gillingham.

‘Writing Up the Action’’

AIM: To enhance children’s self esteem, promote co-operative learning, improve observational skills and improve standards in factual writing.

A day was spent at an outdoor activity centre where children were paired and took turns to make notes of their partner’s activities and achievements. To complete their records, they interviewed each other at school and also went on to design a publicity brochure for the Centre. This project was enthusiastically received by the pupils to the point where one child, on being told it was lunchtime, expressed dismay and stated that she had forgotten about lunch! The person to whom the remark was made has been involved in educational visits for many years. She reports that usually lunch is the first thing on a child’s mind as soon as they board the coach and it is certainly never forgotten!

RESULTS:

Of the targeted children’s literacy group 20 pupils, 70% (14 pupils) achieved level 4. Of the 

rest of the class comparison only 55% achieved level 4.

Project with Glencoe School, Gillingham

‘The Yes Feeling’:

AIM: To enhance pupil’s self-esteem, confidence, concentration and persistence in given tasks.

Pupils spent the day at an outdoor activity and challenge centre and were set individual targets for achievement in a range of activities, most of which they had not experienced before. They were then invited to assess their own achievements and given the opportunity to exceed them in the same activities. Building on this at school, they analysed their most difficult learning challenges and were given time each morning to set and record their challenge each day. Each created an individual achievement chart and was given time to evaluate progress. The entire year group took part, but thirty three pupils were specifically targeted. 

RESULTS:

82% of targeted pupils achieved Level 4 and above in English. 61% of targeted pupils achieved Level 4 in Maths.

These outcomes were extremely encouraging and were the springboard to further developments of the approach with the Arethusa Venture Centre. The Arethusa Venture Centre itself is an Outdoor Education centre operated by the Shaftesbury Homes and Arethusa, a children’s charity and was already looking at ways of monitoring pupil progress in response to the requirements of various funding streams that supported their work.

FOLLOW UP PROGRAMMES

In the autumn term of 2002 the Arethusa Venture Centre and Medway LEA successfully applied to the Medway Children’s Fund to support 700 young people, from 9 schools on series of programmes based on the successful ‘summer pilot'. These programmes were planned to run over the spring term of 2003 and were based on four activities, as shown below:

”I Can!” Activities

	ACTIVITIES
	ASPECT OF LEARNING
	MAIN FEATURES

	“Make It Count!”
	Mathematics 
	Raft building and testing, and maths-based initiative games.

	“Read All About It!”
	Reading comprehension
	Detective game and team building games. 

	“Write On!”
	Writing
	Wall climbing, archery and initiative games.

	“The Yes Feeling!”
	Self-esteem and self-confidence
	Wall climbing, archery and initiative games.


The programmes differed in two ways to the scheme operated over the summer. This time round they concentrated on year 5 pupils, in order to achieve targets enhanced by Medways LPSA 2004 because we wanted to make intervention at an earlier stage in the development of these pupils. Additional work was carried out on the impact of these programmes on the pupil’s self-esteem. 

As with the programmes the previous summer the key element of the approach was to target a small group of pupils and use the adventurous activities, at the Centre to capture their imagination and inspire their work back in the classroom. The visits were the focus of both Literacy and Numeracy work leading up to the day at the Arethusa Venture Centre, with further work following it up. This integration of the visit experience into the classroom and the curriculum being followed was vital in ensuring the success of the programme, and that ‘these meaningful learning experiences were being transferred into formal learning outcomes’. For instance, the classes that participated in the ‘Read All About It’ project were then able to go back to the school to analyse texts, write and then perform a play they had devised on a similar theme.  The children who took part in the ‘Make It Count!’ activity returned to school and were asked to develop their ability to work independently using the raft building techniques they had learnt previously.

.

METHODS AND PROCEDURES

This section reports upon a number of different methods and procedures that have been used in this evaluation.  Information has been collected both before and after each school took part in the ‘I Can!’ day.  It has been gathered from a variety of different sources, namely children, head teachers, teachers and parents, through evaluation days (for children, head teachers, teachers and parents), teachers’ evaluations, children’s work, children’s questionnaires, teachers’ questionnaires and The Qualifications and Curriculum Authority (QCA) results.

SELF-ESTEEM

As part of the activities on the day of the visit to the Arethusa Venture Centre the young people answered a very simple questionnaire, which tried to measure how they felt about themselves at that moment in time. This was carried out at the start if the day, at the end of the day and 4 - 6 weeks after. The results are shown in the diagram below.
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This shows us what we have suspected and probably known for many years that after a challenging experience where success can be achieved people’s self-esteem increases. Even after 4-6 weeks there is still a measures improvement in self-esteem above the baseline measure.

This obviously shows that there is a need to reinforce the experiences felt during the visit, before levels of self-esteem return to the baseline levels. It would be envisaged that these recorded levels could be built upon during any future work.

RESULTS

Schools were asked to provide examples of children’s work from the follow-up activities, along with teachers’ evaluations of the project, to supply results of QCA tests (on literacy or numeracy, depending upon their activity) both before and after the event and to ensure that children completed a ‘before and after’ questionnaire.  Unfortunately, the ‘before and after’ questionnaires were not completed in such a way as to enable full valid and reliable analysis, although the comments written by the children have been used to further support other points.  At the end of the programme, head teachers and teachers, target children and parents were also invited to an Evaluation Day at the Arethusa Centre, to discuss the ‘I Can!’ project, its outcomes and its future.  

A summary of the results from two of the activities undertaken by schools is given below, and taken from the evaluation of the project undertaken by Canterbury Christ Church - University College ‘Evaluation of the  ‘I Can’’ Outdoor and Adventurous Activities Project’ (October 2003).

‘MAKE IT COUNT!’

The ‘Make It Count!’ project focused on the use of OAA activities to raise standards in mathematics, focusing on shape and space, numbers, problem solving and handling data.  Two out of the nine schools were asked to identify a target group of children who were underachieving in some aspects of maths and the preparation of the project was organised around the identified needs of these two groups. 

The ‘Make It Count!’ activity day was split into two parts.  In the morning the children worked in teams to design a raft, an activity that included working out their own budget and buying and trading materials.  Notably, the children were also asked to buy the time of consultants (Arethusa staff), encouraging the children to rely more upon peer support instead.  The teams then tested their rafts in the pool in a controlled race.  The children spent the afternoon outside working in teams on activities that involved shape and space problem solving.  After the ‘Make It Count!’ activity day, the schools pursued related follow-up activities.  For example, one class embarked on a ‘Robinson Crusoe’ week devoted to activities, which involved building smaller boats and making treasure maps with coordinates (T2).  The follow-up activities aimed to push their learning further and encouraged the children to work independently.    

Teachers reported that the ‘I Can!’ day offered the opportunity for all children to participate fully, irrespective of their ability to record information or use paper and pencil methods of calculating (T1).  Pupils were motivated by the notion that they could use their mathematical skills in a ‘real’ situation to buy materials, design and build a raft, and evaluate their work after the race.  One head teacher commented that, ‘some children surprised me completely with their clear ability to trade and negotiate so successfully’ (T3).  

Indeed, during the Evaluation Day held at the Arethusa Centre, some children were able to link their experience with their learning.  As one child explained, ‘I lurned [sic] my fractions because I had to cut bits of meterele [sic] and bits of bord [sic]’ (C1).  Similarly, another child wrote that, ‘I learnt more about perimetre [sic] and area. If my teacher says we’re doing it, then it would be easy because I know what it means.  We learnt about it when we built our rafts’ (C2).  

There is also evidence to suggest that by working in teams in this new environment, different children were given the opportunity to ‘shine’.  For instance, one teacher claimed that some children’s views of their peers had changed and as a consequence quoted a child who explained, ë____ always seems good at everything in school ñ but at the centre I was surprised that _____ was best’ (T3).  The children themselves learnt more about each other on the activity day as can be demonstrated by another child’s comment, that,  ‘I’ve learnt to get to know people before I judge people because I was in a team with a person I wasn’t fond of and I learnt they weren’t so bad’ (C3).  

Both sets of target children from the two schools that participated in the ‘Make It Count!’ project were tested using the QCA tests both before and after the activity day (See Appendices A and B).  In School A, 93% (13) of the pupils achieved a higher level after the ‘Make It Count!’ activity day, with only one child not achieving this (n=14).  In School B, 83% (15) of the target pupils achieved higher levels after the activity, 11% (2) remaining the same and 6% (1) achieving a lower level (n=18).  Although the project might not be solely responsible for the progress that both schools have indicated, one head teacher wrote, ‘I do view it as a contributory factor’ (T3).  The pie charts below illustrate clearly the results of these tests.
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‘THE YES FEELING’!

The aim of ‘The Yes Feeling! was to enhance pupils’ self-esteem, confidence, concentration and persistence in given tasks.  Two out of the nine schools participated in ‘The Yes Feeling! activity.  The day focused on encouraging pupils to ‘go the extra mile’ during the activities.  Pupils devised their own list of learning challenges and made their own target record charts.  On the day, the two school groups were divided into two and undertook wall climbing and archery activities.  After lunch, both groups were involved in ‘initiative’ games, which encourage children to develop initiative and problem solving skills. 

Teachers from both schools reported that the ‘I Can!’ activity day had been a positive experience and they expressed delight at the way that children achieved tasks that they had never before considered possible.  The day enabled the teachers to see their class in a different light and for the teacher to share the success of the children with them (T5). In some cases, some pupils showed particular skills and courage in their activities at which their teachers expressed surprise (T6).  Positive feedback also came from parents.  For example, following a parents evening, one teacher recounted very favourable comments from parents, who ‘were amazed at their children’s achievements’ (T4).  

With regard to learning, one deputy head teacher observed that the children had a very good understanding of the concept of ‘The Yes feeling! and quoted one child who had commented, ‘itís the feeling you get inside when you’ve achieved something’.  Another child explained, ‘I didn’t think I’d be able to do the climbing. When I managed it, I thought, ‘You’ve just got to believe you can do something’ (T6). The children were clearly able to link their experience with education.  At the evaluation day, a target pupil wrote that, ‘when I came here they said to me to always be confedant [sic] so when I am doing work at school I think back to what ______ told me and there is no word as cant [sic] so I just do it and try my very hardest’ (C4). The children appeared to enjoy setting their own targets and creating target boards. These targets included writing more clearly, reading more and trying harder in maths. Targets for outside school included being nice to siblings, stopping biting nails and trying to swim 40 meters.  In this way, the children set sensible, small-step targets (T4).

Only one school involved in ‘The Yes Feeling!’ submitted the QCA optional SATS figures and these were based on writing levels (See Appendix C).  Despite this, the results clearly show that the children progressed in that time.  Notably, 93% (16) of the target pupils achieved higher levels after the ‘I Can!’ activity and 6% (1) achieved the same result (N=17) (School C).  Once again, the teacher was aware that the progress in SATS could not be linked directly to the activity, but stated nonetheless, ‘the visit will have had an important affect on many children’ (T4).  See the pie chart below for the results of the test.
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TEACHERS’ FEEDBACK 

Teachers were questioned during the evaluation days after the activity programmes were completed and through questionnaires. The results from some of the questions asked are outlined below:

POSITIVE ATTITUDE

As part of the questionnaire, members of staff were asked whether they felt the children had developed a more positive attitude as a result of being part of the project.  Almost half the sample maintained that the children had developed a very positive attitude (47.6%), while just under half recorded that the children had developed quite a positive attitude (42.9%) and only one person (4.8%) stated that the children were indifferent (See Figure 1).  Therefore, a significant amount of children had developed a very positive attitude as a result of just one “I Can!” day and this is illustrated below in figure 1.  
Figure1:Positive Attitudes
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CONFIDENCE

Members of staff were then asked to indicate to what extent they felt that the children had become more confident when approaching their cohort’s specific activity.  52.4% (11) of the staff agreed that the children had become quite confident and 23.8% (5) stated that the children had become very confident.  14.3% (3) stated that the children had remained indifferent, whilst 4.8% (1) felt that the children had not been very confident (See Figure 2).  This indicates that the activity day had a significant impact on just over half the children, and some impact on just under a quarter.  These results are presented in figure 2 below.
Figure 2: Confidence
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  BEHAVIOUR

Staff were then invited to specify whether or not they had noticed an improvement in the behaviour of the children, either on the “I Can!” day or in the classroom at school afterwards.  Although the project’s aim was to engage with children’s learning difficulties rather then behavioural difficulties, the question on behaviour was used to determine whether the project benefited this aspect of the children’s character.  33.3% (7) of staff agreed that they had noticed an improvement, 52.4% (11) had not noticed any improvement, while 14.3% (3) were unsure (See Figure 3).  Three teachers added that although in general they believed the children’s behaviour had improved, this did not however apply to all the children.  According to these figures, illustrated in the graph below, the majority of teachers did not believe that the “I Can!” project served to improve the children’s behaviour.  

Figure 3: Improvement in Behaviour
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ANTICIPATED OUTCOMES

Two open-ended questions were asked, concerning the extent to which the staff anticipated their pupils would achieve and relatedly, the extent to which the staff felt that the children did achieve, as a result of participating in the project.  By far the majority of responses reflected a concern with the children learning to work together (sometimes referred to as ‘working in teams’ or ‘cooperating with each other’).  The next most common anticipated outcome was that the children would increase their confidence and self-esteem (See Limitations).  To a lesser extent, staff commented that the activities were expected to improve the children’s ability to problem solve as well as to develop their speaking, listening and writing skills.  Furthermore, staff had expected to see the children’s attitudes to learning improve through participation, for the children to be encouraged to ‘have a go’ and to increase their enthusiasm.  Two members of staff asserted that one day was not enough for the children to achieve anything.
The questionnaire then asked to what extent the children did achieve at the “I Can!” day, which resulted in a greater variety of answers.  For instance, four teachers claimed that they had witnessed an increase in self-esteem and five teachers agreed that the children had improved in their self-confidence.  A small number of staff were of the opinion that the children had become better able to work in teams (5), had extended their problem solving and enquiry skills (2), developed their vocabulary (2), achieved what they had not expected to (2) and were evidently proud of their accomplishments (2).  Two members of staff added that the children’s achievements would not be apparent until later on in life and three members of staff also highlighted the fact that the children’s achievements differed from child to child and from group to group.  For instance, some children were more willing to participate in group activities and listen to teammates’ opinions after attending the “I Can!” activity.  As mentioned before, one member of staff explained, they now used drama and role-play in lessons at school after learning at the “I Can!” day that these could incorporate all learning styles.             

INVOLVEMENT OF PARENTS

In general, parents felt that they had been poorly informed about the project, which meant that they could not support it in the way they felt able to.  For instance, apart from a brief letter asking for consent, most parents had had no idea of about the project’s aims.  Afterwards, although some parents had had the opportunity to attend a play and/or an assembly after the trip, other parents had had no feedback at all.  In future, better communication between the parents and the school might enable the parents to follow learning outcomes at school, especially concerning issues of self-esteem.  Parents also felt that a pre-activity visit to the centre would have been a useful and beneficial precursor event.  Other suggestions included issuing a small pamphlet, or leaflet, with the letter to provide more information to parents.

WHAT CHILDREN GAINED

Although the parents agreed that the children had clearly enjoyed their experience at the “I Can!” day, not all parents could see any change in their child as a direct result of the day out.  Children react differently to experiences and parents noted that while some children returned home immediately talking about the project, others ‘drip fed’ parents with information over a longer period of time.  For instance, one parent claimed to have heard nothing at all about the day from the child and only vaguely remembered the letter from the school arriving to ask for consent.  However, approximately half of the group claimed to have noticed a change in their children, especially in terms of confidence and having achieved things that they had not expected to.  One group pointed out that the children had developed a ‘feel good factor’ due to the teambuilding activities and satisfaction in finishing what they had set out to do.   The activities were described as ‘hands on’ and practical by one parent, which in turn encouraged them to learn.  In terms of learning, one child had told his parent that he had improved in mathematics, although the parent could not claim to be able to link it directly to the “I Can!” day.  Other parents had noticed that the trip served to extend the children’s vocabulary and improve skills in problem solving.  One group of parents also discussed the way that the experience had broadened the children’s social horizons and showed them a life away from the television and computer.  

CLOSING THOUGHTS

The “I Can!” project aimed to raise standards, develop knowledge and skills and change attitudes among a group of primary-aged children, through the structured use of outdoor and adventurous activities.  This evaluation has sought to examine the extent to which these aims have been realised.  Time and other external constraints necessarily limited the scope and design of this evaluation.  Nevertheless, emergent findings are apparent, and they suggest promising lines of further enquiry.

A wide range of qualitative and quantitative evidence, drawn from teachers, statistical data and the views and work of the children themselves, leads us to conclude that the “I Can!” project has realised its initial aims.  Indeed, there are clues that the positive outcomes associated with this scheme actually exceed the expected benefits.  The detailed findings are presented earlier in this report.  However, summary findings include the following:

· Structured reflection on experiences encouraged children to build up links between their outdoor activities and classroom-based learning; this expressed itself in greater understanding of concepts and improved application in ‘real life’ settings;

· Participation in these outdoor activities positively correlated with improved performance formal tests; whilst it is impossible to attribute causation, such participation seems to have played at least a contributory role in the change;

· The activities were perceived by both children and teachers as ‘inclusive’, in the sense that they offered all children the chance to take part, irrespective of their previous ability or confidence; in fact, some previously underachieving children were seen to excel in these contexts;

· Participation in the planned activities were reported by teachers to increase motivation and engagement in learning;

· Evidence from teachers suggests that consequences of participation in the “I Can!” project include significant improvements in attitude to learning, engagement in problem-solving, willingness to make mistakes and co-operative learning.  There were less significant, but still noteworthy improvements in pupil behaviour, willingness to ask and answer questions and reporting skills.
All this work reinforces previous research that challenging and adventurous activities can have a positive impact on young people. This impact lasts beyond the immediate experience and if managed through imaginative programmes designed around the challenging activity can have a positive impact on attainment. 

The key to all of this work is the importance of integrating the full learning potential of these ‘meaningful learning’ experiences within the school curriculum. It is also essential to develop clear outcomes and baseline measures against which progress can be measured. The range of rich experiences that young people take from visits to these centres provides many of them with unique experiences, which influence their development in, for example literacy work. The task for the teacher is to make the most of this by preparing fully for such visits, integrating them into the curriculum and taking full advantage of the experiences in follow up work. 

Martin Smith

Outdoor and Environmental Education Development Manager

City of Nottingham
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		St William of Perth		1		1		28		3.1		3.5		3.0		1.5		3.5		4.0		2.3		4.3		25.1				4.3		1.2		4.4		0.9		4.6		1.6		4.4		2.9		4.3		0.9		4.6		0.7		4.7		2.4		4.9		0.7		36.3		11.3		27.0		1		3.5		-0.8		4.3		-0.1		3.0		-1.5		2.9		-1.5		3.4		-0.9		4.6		-0.1		3.9		-0.7		4.5		-0.4		30.1		-6.2		5.0

		Ridge Meadow		1		2		50		2.1		4.2		3.3		1.3		2.9		3.4		2.7		4.4		24.4				3.7		1.5		3.9		-0.3		3.1		-0.2		3.2		1.9		3.9		1.2		4.2		0.7		4.1		1.4		4.4		-0.0		30.5		6.2		23.5		1		3.5		-0.3		3.4		-0.5		2.8		-0.3		2.6		-0.6		3.1		-0.8		3.9		-0.3		3.1		-1.1		3.8		-0.6		26.2		-4.4		1.8

		Glencoe		1		3		86		3.0		3.8		3.7		1.4		2.9		3.2		3.0		4.3		25.5				3.6		0.6		4.1		0.2		3.9		0.1		3.4		1.9		4.2		1.4		4.1		1.0		4.1		1.1		4.4		0.1		31.8		6.3		27.0		1		3.7		-0.0		3.9		-0.1		2.9		-1.0		2.8		-0.6		3.3		-0.9		4.0		-0.2		3.5		-0.7		4.2		-0.2		28.2		-3.5		2.8

		Wainscott		1		1		25		4.0		4.6		3.1		2.7		2.5		4.2		2.9		4.8		28.9				4.8		0.8		4.9		0.2		4.7		1.6		4.4		1.8		4.6		2.1		5.0		0.8		4.4		1.5		5.0		0.2		37.8		8.9		22.0		1		4.8		-0.3		4.7		-0.4		3.8		-1.1		3.0		-1.6		4.3		-0.6		4.7		-0.5		3.8		-0.9		4.0		-1.1		33.1		-4.7		4.2

		Arden		1		3		78		4.0		4.3		3.5		1.6		3.0		3.8		2.9		4.7		27.8				4.2		0.1		3.9		-0.3		2.7		-0.7		3.3		1.7		2.9		0.1		4.2		0.4		4.0		1.1		4.4		-0.2		29.8		1.9		23.7		1		3.8		-0.3		3.3		-0.6		1.7		-0.9		2.9		-0.2		2.7		-0.2		3.8		-0.3		3.4		-0.5		4.2		-0.2		25.9		-3.9		-1.9

		Spinnens Acre		1		4		101		3.4		4.4		2.9		2.4		2.6		3.6		2.3		4.4		25.9				4.4		1.0		4.4		-0.0		3.3		0.4		4.0		1.6		3.8		1.4		4.4		0.8		3.9		1.6		4.5		0.1		32.7		6.7		21.3		1		4.0		-0.6		4.2		-0.4		3.1		-0.4		3.6		-0.6		3.8		-0.2		4.4		-0.1		3.4		-0.6		4.6		-0.1		31.2		-1.5		5.3

						First		Second		Third		Fourth		Fifth		Total		Course

		Actual numbers participating				visit		visit		visit		visit		visit

		Delce				29		29								58		You can do it

		Byron				28		27		29		27		26		137		You can do it

		Luton				29		30		26						85		Read all about it

		St William of Perth				31										31		Write on

		Ridge Meadow				26										26		Make it count

		Glencoe				28		28		30						86		Write on

		Wainscott				25		0		0						25		Read all about it

		Arden				27		24		27						78		Make it count

		Spinnens Acre				30										30		Read all about it

		Overall total								check totals						556
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QuestionnaireSummary

		Heidi Taylor Contract

		Summary of questionnaire averages per visit, per school and overall - Results relate to completed sets of questionnaires and not number of students

																																																																										Overall averages not yet valid

												Pre Visit																		End of Visit																																								Follow Up																																								Teachers Assessment of Pupil Behaviour in Class - Before																								Teachers Assessment of Pupil Behaviour in Class - After

				Date		No		No		No		Confident		Happy		Work		Solving		Behaviour		Doing		Enjoy		Feelings		Total				Confident		Change		Happy		Change		Worked		Change		Better at		Change		Behaviour		Change		Doing		Change		Learnt		Change		Feelings		Change		Total		Change		No.		No		Confident		Change		Happy		Change		Work		Change		Better at		Change		Behaviour		Change		Trying		Change		Learning		Change		Feelings		Change		Total		Change		Change		Date		1		Lively		Co-operative		Agreeable		Confident		Self-assured		Pleasant		Friendly		Popular		Hard-working		Total		Date		Lively		Change		Co-operative		Change		Agreeable		Change		Confident		Change		Self-assured		Change		Pleasant		Change		Friendly		Change		Popular		Change		Hard-working		Total		Change

				of visit		of		of		of						well		problems		in class		something		learning		about		score												well in				solving				like now				something				something				about				score				of		of				to				to		well in		to		solving		to		now		to		something		to		something		to		about		to		score		to		to				to																				score																																						score

						schools		visits		students						in team						new				visit														team				problems				in group				new				new				visit								quest.		school				end visit				end visit		team		end visit		problems		end visit		in class		end visit		new		end visit		new		end visit		visit		end visit				end visit		pre-visit				10		Quiet		Disruptive		Aggressive		Nervous		Insecure		Moody		Self-contained		Isolated		Lazy						Quiet				Disruptive				Aggressive				Nervous				Insecure				Moody				Self-contained				Isolated				Lazy

		Average by school				9		26		702		3.3		4.2		3.3		1.8		2.9		3.6		2.7		4.5		26.4				4.2		0.9		4.3		0.2		3.7		0.3		3.8		2.0		4.0		1.1		4.5		0.8		4.2		1.4		4.6		0.2		33.2		6.9		585		8		3.9		-0.4		4.0		-0.3		3.0		-0.7		3.0		-0.8		3.5		-0.5		4.3		-0.2		3.6		-0.6		4.2		-0.4		29.5		-3.6		3.0						0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0				0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0		0.0

		Arden		2/11/03				1		27		3.6		4.1		4.1		1.4		3.2		3.6		3.8		4.7		28.6				4.3		0.6		3.7		-0.4		3.6		-0.5		3.1		1.7		3.0		-0.3		4.1		0.5		4.0		0.2		4.1		-0.6		30.0		1.4		26				4.0		-0.4		4.5		0.7		3.3		-0.5		2.8		-0.2		3.5		0.4		4.0		-0.2		4.1		0.1		4.4		0.3		30.6		0.6		2.0

				2/13/03				1		24		4.5		4.5		3.7		1.9		3.3		3.7		3.0		4.8		29.3				3.9		-0.6		4.0		-0.5		2.4		-1.3		3.8		2.0		3.1		0.0		4.6		0.9		4.3		1.3		4.4		-0.3		30.5		1.2		21				3.8		0.0		2.6		-1.2		1.4		-0.7		3.2		-0.5		3.5		0.5		3.9		-0.7		3.0		-1.1		4.3		-0.0		25.7		-4.8		-3.6

				2/18/03				1		27		4.0		4.3		2.6		1.4		2.5		4.2		1.9		4.6		25.6				4.3		0.4		4.1		-0.1		2.2		-0.4		2.9		1.5		2.7		0.4		4.0		-0.3		3.8		1.9		4.7		0.1		28.8		3.2		24				3.6		-0.7		2.8		-1.3		0.5		-1.7		2.8		0.1		1.2		-1.4		3.7		-0.2		3.0		-0.6		3.8		-0.9		21.3		-7.5		-4.3

				Overall		1		3		78		4.0		4.3		3.5		1.6		3.0		3.8		2.9		4.7		27.8				4.2		0.1		3.9		-0.3		2.7		-0.7		3.3		1.7		2.9		0.1		4.2		0.4		4.0		1.1		4.4		-0.2		29.8		1.9				1		3.8		-0.3		3.3		-0.6		1.7		-0.9		2.9		-0.2		2.7		-0.2		3.8		-0.3		3.4		-0.5		4.2		-0.2		25.9		-3.9		-1.9

		Byron		1/20/03				1		28		2.8		4.2		4.1		2.1		3.0		2.8		3.4		3.5		26.0				4.2		1.5		4.5		0.3		4.3		0.1		2.9		0.8		4.5		1.5		4.4		1.6		3.6		0.2		4.7		1.1		33.1		7.1

				1/27/03				1		27		1.8		3.5		2.9		1.4		3.1		2.8		3.0		3.7		22.3				4.4		2.6		4.7		1.3		3.7		0.9		4.0		2.6		4.5		1.6		4.7		1.9		4.5		1.5		4.7		1.0		35.3		13.1

				1/30/03				1		29		3.4		4.1		3.6		1.1		2.7		3.3		0.7		4.2		23.0				4.6		1.2		4.7		0.6		0.7		-2.8		2.9		1.9		2.8		0.3		5.0		1.7		4.9		4.2		4.8		0.6		30.4		7.4

				2/20/03				1		27		3.8		4.8		3.4		1.5		3.6		3.8		3.2		4.4		28.4				4.5		0.9		4.9		0.3		3.8		0.3		3.3		1.9		4.1		0.6		4.9		1.0		4.0		0.8		4.9		0.5		34.3		5.9

				3/10/03				1		26		3.0		4.2		2.5		0.9		2.8		3.8		3.4		4.8		25.3				4.2		1.4		4.5		0.5		4.5		1.9		4.0		3.0		4.6		2.0		4.7		0.8		4.5		1.1		4.9		0.1		35.9		10.5

				Overall		1		5		137		2.9		4.1		3.3		1.4		3.0		3.3		2.7		4.1		25.0				4.4		1.5		4.7		0.6		3.4		0.1		3.4		2.0		4.1		1.2		4.7		1.4		4.3		1.5		4.8		0.7		33.8		8.8

		Delce		1/13/03				1		28		3.0		4.5		3.6		2.5		3.3		3.8		2.6		4.5		27.8				4.9		1.9		4.9		0.4		4.6		1.0		4.6		2.1		4.8		1.5		4.9		1.1		4.5		2.0		5.0		0.5		38.3		10.5		26				4.2		-0.7		4.1		-0.8		3.5		-1.1		3.5		-1.2		3.5		-1.3		4.7		-0.2		3.9		-0.6		4.5		-0.5		31.9		-6.3		4.2

				1/14/03				1		29		4.0		4.5		3.6		1.5		3.0		4.1		2.9		4.9		28.4				5.0		1.0		5.0		0.5		4.6		1.0		4.1		2.7		4.4		1.3		5.0		0.9		4.4		1.5		5.0		0.1		37.4		9.0		23				4.4		-0.6		4.2		-0.8		3.5		-1.1		3.4		-0.7		3.1		-1.4		4.7		-0.3		4.2		-0.5		4.7		-0.3		32.2		-5.3		3.7

		did not arrive		3/13/03				0		0		0		0		0		0		0		0		0		0		0				0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

				3/18/03				1		27		1.8		3.3		3.1		0.2		1.7		3.1		1.1		3.8		18.1				4.1		2.3		4.3		1.0		3.6		0.6		3.3		3.1		3.5		1.7		4.7		1.6		3.9		2.8		4.7		1.0		32.2		14.0		23				4.0		-0.1		4.3		0.2		3.6		0.2		3.2		0.1		3.6		0.3		4.8		0.1		4.1		0.3		4.7		-0.0		32.2		0.0		14.1

				3/20/03				1		29		2.0		3.9		3.4		1.7		3.1		3.3		2.6		4.4		24.4				4.6		2.2		4.7		0.8		4.3		1.0		4.3		2.6		3.0		-0.1		4.6		1.2		4.3		1.7		5.0		0.6		34.8		10.4		26				4.4		-0.2		4.7		-0.2		3.5		-0.8		3.2		-1.0		3.2		-0.1		4.9		0.2		4.4		-0.2		4.4		-0.6		32.8		-2.1		8.3

				Overall		1		4		113		2.7		4.1		3.4		1.4		2.8		3.6		2.3		4.4		24.7				4.7		1.9		4.7		0.7		4.3		0.9		4.1		2.6		3.9		1.1		4.8		1.2		4.3		2.0		4.9		0.5		35.7		11.0		24.5		1		4.2		-0.4		4.4		-0.4		3.5		-0.7		3.3		-0.7		3.3		-0.6		4.8		-0.1		4.2		-0.3		4.6		-0.3		32.3		-3.4		7.6

		Glencoe		2/10/03				1		28		3.4		3.3		4.1		2.5		3.2		3.0		3.6		4.2		27.4				3.9		0.5		4.4		1.0		4.5		0.4		4.0		1.6		4.3		1.1		4.0		1.0		4.0		0.5		4.6		0.4		33.8		6.4		28				3.0		-0.9		4.3		-0.1		3.0		-1.5		2.5		-1.5		3.3		-1.0		4.4		0.4		3.9		-0.2		4.1		-0.5		28.5		-5.3		1.1

				2/12/03				1		28		4.0		4.6		4.6		1.9		3.4		3.4		2.7		4.3		29.0				4.6		0.5		4.5		-0.1		4.5		-0.1		3.4		1.4		4.4		1.2		4.7		1.3		4.7		2.0		4.7		0.4		35.5		6.4		25				4.4		-0.3		4.3		-0.1		3.4		-1.2		3.3		-0.3		3.8		-0.5		3.8		-1.0		3.4		-1.2		4.2		-0.5		30.6		-4.8		1.6

				2/17/03				1		30		1.6		3.6		2.5		-0.1		2.2		3.1		2.8		4.4		20.0				2.4		0.8		3.4		-0.2		2.6		0.1		2.7		2.8		3.8		1.8		3.7		0.7		3.7		0.9		3.9		-0.5		26.1		6.1		28				3.6		1.0		3.2		-0.2		2.3		-0.3		2.5		-0.1		2.7		-1.1		3.9		-0.0		3.2		-0.5		4.3		0.3		25.6		-0.5		5.6

				Overall		1		3		86		3.0		3.8		3.7		1.4		2.9		3.2		3.0		4.3		25.5				3.6		0.6		4.1		0.2		3.9		0.1		3.4		1.9		4.2		1.4		4.1		1.0		4.1		1.1		4.4		0.1		31.8		6.3		27.0		1		3.7		-0.0		3.9		-0.1		2.9		-1.0		2.8		-0.6		3.3		-0.9		4.0		-0.2		3.5		-0.7		4.2		-0.2		28.2		-3.5		2.8

		Luton		1/15/03				1		28		3.1		4.4		4.1		2.4		3.4		3.1		3.1		4.9		28.4				3.2		0.1		2.8		-1.5		1.3		-2.8		3.1		0.7		3.2		-0.2		4.1		1.0		3.0		-0.1		3.7		-1.2		24.4		-4.0		26				3.8		0.4		3.4		0.8		2.7		1.4		3.0		0.1		3.6		0.3		4.3		0.2		2.9		0.0		4.2		0.5		27.9		3.7		-0.9

				1/21/03				1		30		4.7		4.9		3.7		3.7		3.5		4.2		3.9		4.7		33.1				3.9		-0.7		4.3		-0.6		4.0		0.3		3.8		0.2		4.0		0.5		4.4		0.3		3.9		0.0		4.2		-0.4		32.5		-0.5		26				3.5		-0.3		4.2		0.1		3.1		-0.7		3.5		-0.2		4.2		0.3		3.8		-0.5		3.9		0.2		3.8		-0.3		30.0		-2.5		-3.1

				1/28/03				1		26		4.4		4.2		3.9		2.0		2.8		3.7		3.4		4.8		29.2				4.6		0.2		4.8		0.6		4.3		0.4		4.4		2.5		4.0		1.2		4.6		0.8		4.4		1.0		4.6		-0.2		35.7		6.5		25				3.3		-1.3		3.9		-0.8		3.7		-0.5		3.0		-1.4		4.2		0.2		4.1		-0.5		3.3		-1.0		4.5		-0.1		30.0		-5.5		1.2

				Overall		1		3		84		4.0		4.5		3.9		2.7		3.2		3.7		3.5		4.8		30.2				3.9		-0.1		4.0		-0.5		3.2		-0.7		3.8		1.1		3.7		0.5		4.4		0.7		3.7		0.3		4.2		-0.6		30.9		0.7		25.7		1		3.5		-0.4		3.9		0.0		3.2		0.1		3.2		-0.5		4.0		0.3		4.1		-0.3		3.4		-0.3		4.2		0.0		29.3		-1.5		-0.9

		Ridge Meadow		1/29/03				1		26		2.4		4.5		3.0		1.7		2.1		3.5		3.4		4.4		25.0				4.7		2.3		4.4		-0.0		4.3		1.3		4.1		2.4		4.4		2.3		4.7		1.3		5.0		1.5		5.0		0.5		36.5		11.6		23				4.1		-0.7		4.3		-0.0		3.8		-0.4		3.0		-1.1		3.7		-0.6		3.9		-1.0		4.4		-0.5		4.5		-0.5		31.8		-4.7		6.9

				3/17/03				1		24		1.9		3.9		3.6		0.9		3.7		3.4		2.0		4.4		23.8				2.7		0.8		3.4		-0.5		2.0		-1.6		2.3		1.4		3.5		0.0		3.6		0.2		3.3		1.3		3.8		-0.5		24.5		0.8		24				2.8		0.2		2.5		-0.9		1.8		-0.2		2.2		-0.1		2.5		-1.0		4.0		0.4		1.7		-1.6		3.1		-0.8		20.5		-4.0		-3.2

				Overall		1		2		50		2.1		4.2		3.3		1.3		2.9		3.4		2.7		4.4		24.4				3.7		1.5		3.9		-0.3		3.1		-0.2		3.2		1.9		3.9		1.2		4.2		0.7		4.1		1.4		4.4		-0.0		30.5		6.2				1		3.5		-0.3		3.4		-0.5		2.8		-0.3		2.6		-0.6		3.1		-0.8		3.9		-0.3		3.1		-1.1		3.8		-0.6		26.2		-4.4		1.8

		Spinnens Acre		3/3/03				1		30		3.6		4.0		3.5		3.4		2.1		3.3		2.8		4.3		27.0				4.1		0.5		3.8		-0.2		2.8		-0.7		4.1		0.7		3.8		1.7		4.0		0.7		4.2		1.4		4.3		-0.0		31.0		4.1		26				4.4		-0.2		4.7		0.3		3.6		0.3		4.2		-0.3		4.5		0.2		4.8		0.5		4.6		-0.1		4.8		0.3		35.5		4.5		8.5

				3/11/03				1		26		2.7		4.3		2.1		1.6		3.0		3.3		2.5		4.0		23.5				4.4		1.7		4.3		0.0		3.3		1.2		3.8		2.2		3.5		0.7		3.9		0.7		2.7		0.1		4.2		0.2		30.1		6.6		19				3.6		-1.2		3.6		-1.1		2.8		-0.7		2.8		-1.1		3.7		-0.1		3.9		-0.2		1.5		-1.0		3.9		-0.3		25.9		-4.1		2.4

				3/12/03				1		23		4.2		4.4		2.6		2.7		2.2		3.6		1.6		5.0		26.2				4.5		0.3		4.3		-0.1		3.0		0.4		3.7		1.0		3.8		1.8		4.6		1.0		4.2		2.6		4.6		-0.4		32.7		6.5		20				4.2		-0.3		3.9		-0.4		2.1		-0.7		2.9		-0.6		2.8		-0.9		4.1		-0.4		3.4		-0.7		4.6		0.1		27.8		-4.9		1.6

				3/19/03				1		22		3.3		4.7		3.5		1.9		3.1		4.2		2.3		4.2		27.1				4.5		1.2		5.0		0.3		4.2		0.7		4.5		2.7		4.2		1.3		5.0		0.8		4.5		2.3		5.0		0.8		37.0		9.8		20				4.0		-0.8		4.8		-0.5		4.0		-0.5		4.5		-0.3		4.3		-0.2		5.0		-0.3		4.3		-0.5		5.0		-0.3		35.7		-1.3		8.5

				Overall		1		4		101		3.4		4.4		2.9		2.4		2.6		3.6		2.3		4.4		25.9				4.4		1.0		4.4		-0.0		3.3		0.4		4.0		1.6		3.8		1.4		4.4		0.8		3.9		1.6		4.5		0.1		32.7		6.7				1		4.0		-0.6		4.2		-0.4		3.1		-0.4		3.6		-0.6		3.8		-0.2		4.4		-0.1		3.4		-0.6		4.6		-0.1		31.2		-1.5		5.3

		St William of Perth		1/16/03		1		1		28		3.1		3.5		3.0		1.5		3.5		4.0		2.3		4.3		25.1				4.3		1.2		4.4		0.9		4.6		1.6		4.4		2.9		4.3		0.9		4.6		0.7		4.7		2.4		4.9		0.7		36.3		11.3		27		1		3.5		-0.8		4.3		-0.1		3.0		-1.5		2.9		-1.5		3.4		-0.9		4.6		-0.1		3.9		-0.7		4.5		-0.4		30.1		-6.2		5.0

		Wainscott		2/3/03		1		1		25		4.0		4.6		3.1		2.7		2.5		4.2		2.9		4.8		28.9				4.8		0.8		4.9		0.2		4.7		1.6		4.4		1.8		4.6		2.1		5.0		0.8		4.4		1.5		5.0		0.2		37.8		8.9		22		1		4.8		-0.3		4.7		-0.4		3.8		-1.1		3.0		-1.6		4.3		-0.6		4.7		-0.5		3.8		-0.9		4.0		-1.1		33.1		-4.7		4.2

				Pre visit		Post visit		Follow up

		Arden		27.8		29.8		25.9

		Byron		25.0		33.8		28.3

		Delce		24.7		35.7		32.3

		Glencoe		25.5		31.8		28.2

		Luton		30.2		30.9		29.3

		Ridge Meadow		24.4		30.5		26.2

		Spinnens Acre		25.9		32.7		31.2

		St William of Perth		25.1		36.3		30.1

		Wainscott		28.9		37.8		33.1





ProfileSummary

		Heidi Taylor Contract

		Proflie summary

																Students				Teachers		Category						Ethnic origin

				Date		Course		No.		No.		No.		No.												Free																				No. of

				of visit				of		of		of		of completed		Female		Male				Disabled		Special		School		Black												Other						AVC

								schools		visits		students		questionnaires										Needs		Meals		Carib.		African		Bangladeshi		Indian		Pakistani		Chinese		Asian		White		Other		Instructors

		Overall totals						9		26		704		702		364		344		87		2		215		103		7		2		3		19		3		6		6		654		4		73

		% of total students														51.7		48.9				0.3		30.5		14.6		1.0		0.3		0.4		2.7		0.4		0.9		0.9		92.9		0.6

		Arden		2/11/03		Make it count				1		27		27		13		14		3		0		9		6														1		26				2

				2/13/03		Make it count				1		24		24		13		11		3		0		12		5								1								23				2

				2/18/03		Make it count				1		27		27		13		14		3		0		7		5										1						26				2

				Overall				1		3		78		78		39		39		9		0		28		16		0		0		0		1		1		0		1		75		0		6

		Byron		1/20/03		You can do it				1		28		28		14		14		3		0		12		3								1								26		1		4

				1/27/03		You can do it				1		27		27		18		9		4		0		6		4								2				1				24				4

				1/30/03		You can do it				1		29		29		15		14		3		0		11		5								2								27				4

				2/20/03		You can do it				1		27		27		9		18		4		0		19		1		2						2		2				1		20				4

				3/10/03		You can do it				1		26		26		15		11		2		0		3		4						1		1				1				23				4

				Overall				1		5		137		137		71		66		16		0		51		17		2		0		1		8		2		2		1		120		1		20

		Delce		1/13/03		You can do it				1		29		28		13		16		3		0		8		6								2				1				26				4

				1/14/03		You can do it				1		29		29		17		12		3		0		4		4								4						1		24				4

		did not arrive		3/13/03		You can do it				0				0

				3/18/03		You can do it				1		27		27		14		13		3		0		8		2																27				4

				3/20/03		You can do it				1		29		29		12		17		3		0		2		2						2										27				4

				Overall				1		4		114		113		56		58		12		0		22		14		0		0		2		6		0		1		1		104		0		16

		Glencoe		2/10/03		Write on				1		28		28		14		14		4		0		4		6												2				26				3

				2/12/03		Write on				1		28		28		15		13		5		0		12		10												1				27				3

				2/17/03		Write on				1		30		30		16		14		4		0		16		9								2								27		1		3

				Overall				1		3		86		86		45		41		13		0		32		25		0		0		0		2		0		3		0		80		1		9

		Luton		1/15/03		Read all about it				1		29		28		18		11		6		0		0		3		2														27				2

				1/21/03		Read all about it				1		30		30		18		12		3		0		6		7				1										2		27				2

				1/28/03		Read all about it				1		26		26		16		14		3		0		11		0		2						2								21		1		2

				Overall				1		3		85		84		52		37		12		0		17		10		4		1		0		2		0		0		2		75		1		6

		Ridge Meadow		1/29/03		Make it count				1		26		26		12		14		4		1		12		4																26				2

				3/17/03		Make it count				1		24		24		11		13		3		1		14		11				1												23				2

				Overall				1		2		50		50		23		27		7		2		26		15		0		1		0		0		0		0		0		49		0		4

		Spinnens Acre		3/3/03		Read all about it				1		30		30		16		14		3		0		12		1																30				2

				3/11/03		Read all about it				1		26		26		16		10		3		0		6		0																26				2

				3/12/03		Read all about it				1		23		23		14		9		3		0		6		0																23				2

				3/19/03		Read all about it				1		22		22		11		11		3		0		8		3																22				2

				Overall				1		4		101		101		57		44		12		0		32		4		0		0		0		0		0		0		0		101		0		8

		St William of Perth		1/16/03		Write on		1		1		28		28		11		17		3		0		3		2		1														27				2

		Wainscott		2/3/03		Read all about it		1		1		25		25		10		15		3		0		4		0														1		23		1		2
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