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PGCE Secondary Music: Subject Application Sessions
	Date, Time & Place
	Learning Outcomes


	Content
	Books/Resources (see bibliography)

(Prior Reading, Background Reading, Resources)
	Links, Continuity & Progression

(cf placements/assignments/GPS/ ICT)

	TERM ONE

	WEEK FOUR: Staring Monday 13/09/04

	Tuesday 14 September

NTU
	Induction: see separate programme

	Tuesday 14 September
1600-1700

NTU
	By the end of this session students should be able to:

· describe the requirements and structure of the PGCE Secondary Music  course

· identify some of the major issues relating to music education

· demonstrate an understanding their own experiences of music education are likely to be atypical when compared to the experience of most pupils

· demonstrate an understanding of the range of skills needed by teachers in general (and music teachers in particular)

· identify the key features of the Music National Curriculum 
	· PGCE Secondary Music Handbook

· Assignment Briefing

· Subject Knowledge Audit – skills for music teachers (multi-skilled teachers needed)

· Review of own school experience– importance of good musical experience in the classroom for all (and not just for extra-curricular activities)

· The KS2/3 progression issue 

· What is ‘music’; what is ‘school music’; cultural differences

· The National Curriculum – history and context
	· Pitts (2000b: 33-42)

· Pitts (2000a: esp. 153-173)

· Spruce (1996: chapters 1&2)
· Hargreaves (1986: 180-194; chapter 8)
· Swanwick (1999: 36-39; 104)
· Plummeridge in Philpott (2001: 5-18)
· Lamont (2003)
· NFER (2000) see www.nfer.ac.uk/summary/eaj.htm
· National Curriculum for Music

· www.musicmanifesto.co.uk
	· cf generic lectures in the Introductory Course



	Wednesday 15 September 

NTU
	Induction @ NTU


	Thursday 16 September

0930-1230

CS
	By the end of this session students should be able to:

· demonstrate an understanding of the range of  performing skills relating to different musical traditions

· analyse the different skills involved in performing from notation and improvising/playing ‘by ear’

· identify strategies for making performing accessible to all in school
	· Performing workshop, with KS 2/3 PGCE students

· Orchestral versus improvisatory approaches 

· Introductory Subject Audit

· Read Philpott (2001: 17; 257-262; 268-269) for additional audit suggestions


	· Charlie Parker: Now’s the Time

· www.musicrobot.com
	· Instruments needed

· Discuss some of these issues with other PGCE students during GPS sessions relating to social inclusion

· Subject Knowledge Audit
· Set up Song Teaching’ task
· Placements announced: any complications, contact Frances Higson @ NTU

	Thursday 16 September

1330-1430

CS
	By the end of this session students should be able to:

· perform with pupils in a samba band

· communicate sounds and technique to pupils by ear/example

· identify strategies for performance with large numbers of inexperienced performers at different ability levels
	· Samba session with pupils from Big Wood school

· Differentiation by task

· Performing outside(?) – community music

· Carnival


	· Higgins (1995)
· Glahder & Ramboll (1988)

· Jayasuriya (2000)

· New Music Matters 11-14 Book 3
	

	Thursday 16 September

1500-1700
	Group tutorials to discuss Subject Knowledge Audit etc

	Friday 17 September

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	By the end of this session students should be able to:

· demonstrate an understanding of how the KS3 curriculum is managed as a whole and how it builds on KS2

· identify ideas that might be adopted in their own teaching

· identify techniques for managing the extended curriculum
	· The KS3 curriculum

· The extended curriculum – managing a range of opportunities

· Shaping the school year
· Launch paired instrumental teaching project
	
	· Links with primary placement next week 

· Extended curriculum work explored particularly on final placement

· Paired instrumental teaching assignment prepares for GCSE Ensemble performing exercise on 17 February 2005

	Friday 17 September

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students should be able to:

· demonstrate a broad understanding of the range of music technology used in schools

· understand the basic nature of sound

· use ICT ‘to create, manipulate and refine sounds’ (NC for Music KS3)

· understand the principals of electronic synthesis
	· Introduction to music technology in schools (inc. typical equipment spec)

· Introduction to Acoustics

· Locating information & Navigation 

· Sound-Editing software: WaveLab – possibilities & problems 

· Introduction to Synthesis

· TTA case study on making decisions as to when to use ICT
	· Hodges, in Plummeridge (1996: 77-93)

· Mills (2000b)

· Mills & Murray (2000)

· Music Technology in Action video material (11 minutes onwards)

· Philpott (2001: 135-162 & 257-262)

· Waugh (2000)


	· Discuss with other PGCE students the range of music technology seen in various schools

· Links with generic ICT

	WEEK FIVE: Staring Monday 20/09/04. Primary School Placement

	WEEK SIX: Staring Monday 27/09/04.

	Monday 27 September

NTU
	See General Professional Studies (GPS) programme

	Tuesday 28 September

0930-1100

CS
	By the end of this session students should be able to:

· identify the issues relating to the use of musical notation in school, and how this can form a barrier to achievement for some

· identify some common pupil misconceptions and misunderstandings

· start developing musically inclusive strategies

· make use of the ‘sound before symbol’ concept in their own planning

· demonstrate an understanding of the broad range of musical skills, knowledge and experience that pupils bring to lessons
	· Notations – Sound/Symbol – George Odam et al

· Different notations in global context

· Rhythm – Somervell aural shorthand – Spy Game – Name rounds – Train ex – composition

· Brief introduction to developing a ‘unit of work’

· Pitch – graphic scores – aural
· KS2/3 issues

	· Hargreaves (1986: 94-100)
· Odam (1995) The Sounding Symbol
· QCA KS3 Schemes of Work Unit 1 (Bridging Unit)
· Consider ‘Task 4.1’ in Philpott (2001: 53) in relation to building on pupils’ prior experiences
	· Evaluate the use of notation in your placement schools - use ‘Task 7.12 in Philpott (2001: 119) to help focus your thoughts

· Send a letter to the Head of Music at your second placement school this week, outline your specialist skills and giving information on your experience and targets for the placement

	Tuesday 28 September

1130-1300

CS
	By the end of this session students should be able to:

· explain some of the issues, opportunities and potential problems surrounding World Musics in school, including matters of authenticity and interculturalism

· demonstrate an awareness of  some of the vast range of African musical styles 

· demonstrate instrument-specific skills relating to hand drumming

· locate a range of resources for using African music in school

· describe common musical techniques found across different cultures
	· African Music Resources

· Palm Drumming workshop – instrument specific techniques (Kpanlogo, Agbatse)
· Singing/vocal improvising: call & response; gospel; Mbube etc


	· Philpott (2001: 238-244)
· Kwami (1995)

· Kwami, in Plummeridge (1996: 59-76)
· Pitts (2000a:176-179)
· Johnson (2001)
· www.ancient-future.com
· QCA KS3 Schemes of Work Unit 4 (Musical Cycles)
· See checklist for evaluating materials on www.worldmusicpress.com/
· Allen (1997/1999)

· Hunt (2001)


	· Evaluate world musics in the curriculum on placement visits

· Relate the particular problems of sound-based music teaching to GPS sessions



	Tuesday 28 September

1400-1600

CS
	By the end of this session students should be:

· prepared for Thursday’s workshop

· able to identify the key components of a successful lesson plan

· able to describe the learning objectives for Thursday’s lessons

· able to use the blues scale and/or modes to improvise

· identify the role of jazz/improvising in the KS3 curriculum
	· Preparation/rehearsal for Thursday’s workshop

· Lesson planning –an introduction
	Arrangements of:

· Now’s the Time (Charlie Parker)

· Peter Gunn (Henry Mancini)

QCA KS3 SOW 8 Jazz Improvisation
	· Instruments needed



	Wednesday 29 September

0930-1215

CS
	By the end of this session students should be able to:

· identify a range of different strategies for teaching/presenting songs in school

· describe ways of integrating singing with other musical activities and other subjects

· evaluate the challenge and appropriateness of songs for the KS3 classroom

· evaluate different approaches to presenting and directing songs
	· ‘Song Teaching’ exercise – group presentations

· Discussion/evaluation
	· Philpott (2001: 23/24; 92-96)

· Allen (1997/1999)

· Hunt (2001)
	· ‘Song Teaching’ task to be presented today

· Look at singing material used in  your placement school – discuss approaches with music teachers

	Thursday 30 September

Farnborough School,

Clifton

0900-1530
	By the end of this session students should be able to:

· evaluate the effectiveness of different approaches to lesson planning and structure

· evaluate success in achieving learning objectives

· work effectively with children to achieve whole class performances
	· Whole class performance workshops at local school

· Exploring different approaches to presenting similar material, structuring lessons etc

· Oral/aural and notational approaches

· Using the same material to achieve different learning objectives

· Timer management
	Arrangements of:

· Now’s the Time (Charlie Parker)

· Peter Gunn (Henry Mancini)
	· Instruments needed



	Friday 1 October

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	By the end of this session students should be able to: 

· identify the key elements of the KS3 strategies

· identify opportunities to contribute to this cross-curricular strategy through music lessons
	· KS3 Strategy

· National Literacy Strategy (NLS)

· Subject-specific follow-up: KS3 NC seen in the light of the NLS 

· Word Lists (in KS3 NLS English Framework) – further suggestions
	· Strong (2001)
	· Discuss the NLS with other PGCE students and with placement schools to try to gain an overview of how pupils will see this initiative across all subjects 

· Some written work on placements may be linked to NLS scaffolds

	
	By the end of this session students should be able to:

· evaluate the effectiveness of some of the key resources found in school

· demonstrate awareness of the need to structure lessons and use resources that provide equality of access/suitable role models for all pupils
	· Evaluation of school music resources – issues of race, gender, musical background

· Building a music curriculum relevant to all – valuing and utilising different approaches/understandings from different backgrounds

· Practical resources -  management/health and safety issues
	· Philpott (2001: 245-249)

· Green, in Plummeridge (1996: 41-58)

· Kwami in Plummeridge (1996: 59-76)

· Spruce (1996: 123-131; 185-187)

· Swanwick (1979: 35-38)

· Odam/Paterson (2000) 


	· Consider material in the light of GPS sessions on social inclusion and SEN



	Friday 1 October

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students will be able to:

· understand the basics of the MIDI protocol & Control Technologies

· use basic sequencing procedures 

· choose the most appropriate music storage format for various purposes

· download MIDI and MP3 files from the internet and play them back
	· Introduction to MIDI

· Control Technology

· Sequencing: Cubase & Reason

· Comparisons of different storage formats: MIDI; .wav files; MP3 etc

· Searching the Internet

· Downloading MIDI and MP3 files

· Assignment briefing – issue Cubase handbook


	· Rudolph (1996: chapter 2/3)
· Allen, C (2000)

	· Evaluate use of music technology during preliminary school visits next week

	WEEK SEVEN: Starting Monday 4 October 2004

	Monday 4 October

NTU
	See General Professional Studies (GPS) programme

	Tuesday 5 October

0930 - 1100

CS
	By the end of this session students should be able to:

· describe the difference between aims & learning objectives/outcomes

· frame clear learning objectives/outcomes!

· demonstrate understanding of techniques for planning effective lessons within broader schemes of work

· identify some of the qualities of an effective teacher
	· Qualities of an effective teacher/music teacher – IB frame for discussion

· Questioning techniques

· Differentiation

· Qualities of a good lesson

· Open University video material for discussion

·  lesson planning model

· Kingston, Ontario ‘learning outcomes’ exercise


	· Capel, Leask & Turner (1999: 66-76)

· Philpott (2001: 86-87; 263-267)

·  lesson planning template in BSE Handbook

· www.musicatschool.co.uk/ gives examples for consideration

	· This session builds on sessions from 19/20 September and links to PP session on ‘Teaching/Learning Styles’ etc

· Use Generic ICT sessions to design your own BSE lesson plan template. See school experience handbook, (pp 8-12) for guidance

Observe structures of lessons in SSE, noting:

· lesson aims/objectives and variety of pupil activity

· starts and ends of lessons and transitions between activities?

· what pupils learn? How does the teacher know what they have learned?

	Tuesday 5 October

1130-1300

CS
	By the end of this session students should be able to:

· demonstrate an understanding of the importance of progression in musical learning, with particular reference to KS3

· describe the factors to be considered in designing a scheme of work

· use alternative music ‘notations’

· demonstrate awareness of the work of Carl Orff and the potential of classroom tuned percussion/improvisatory approaches in relation to African musics
	· Schemes of Work - Models

· QCA SOW and African songs as case studies

· Gota music - dance

· Notations/Mnemonics/Rhythm Grids -issues

· Balafon/Marimba music

· Orff approaches/improvising


	· Wiggins (1993: 50-58)

· QCA KS3 Schemes of Unit 7 (Musical Cycles) and 9 (Music for Dance)
· Hampton (1995)

· Adzenyah et al (1997)

· Cobbson in Vulliamy & Lee (1982: 171-186)

· DfEE (2000) Building on Success


	· Examine availability of acoustic instruments in SSE school

· Prepare/adapt a lesson planning and SOW template

· Link to Friday’s session on medium term planning



	Tuesday 5 October

1400-1600

CS
	By the end of this session students should be able to:

· design learning experiences where pupil learn through music rather than just learn about music

· design learning experiences where composing. performing and listening/appraising are integrated and support each other

· identify opportunities to use workshop performance to study music from within
	· How to teach ‘dry’ topics musically (eg ostinato)

· Whole class performance related to composing/listening

· John Barry/Orff/ Rite of Spring/Schumann 4 case studies

· Instrument specific techniques

· Rethinking full orchestral scores so as to be suitable for schools
	· Philpott (2001: 83 – 103)

· Salaman (1983: chapter 5)

	· Instruments needed (especially electric guitars/bass etc)
· Examine schemes of work from placement school for opportunities to use techniques explored in this session

· Think about ‘Task 6.1’ in Philpott (2001: 85) when planning for BSE1

· Look for opportunities on placement to ‘study’ music through workshop performance

	Wednesday 6 & Thursday 7 October
	Preliminary visits to first placement school

NB Ask for copies of schemes of work

	Friday 8 October

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	By the end of this session students should be able to: 

· identify the key elements of the KS3 strategy

· identify ways of adopting this strategy in the music classroom 
	· KS3 Strategy


	
	· Discuss the KS3 strategy with other PGCE students and with placement schools



	
	By the end of this session students should be able to:

· demonstrate an understanding of effective medium term planning

· make use of a range of differentiation strategies

· identify opportunities for making cross curricular links
	· QCA case studies

· Cross curricular approaches

· Differentiation/expectations

· Assessment opportunities/criteria

· Resource issues

· Planning units of work for first placement
	· Philpott (2001: 50 – 69; 120-134)
· Bray (2000: 51-64)
· Swanwick (1979: 88 – 91)

· QCA KS3 Schemes of work (Expectations)
	· Bring schemes of work obtained during preliminary visi

· In placement schools, observe how lessons fit into overall schemes of work

· Observe differentiation strategies and levels of expectations of pupils

· Observe how resources are managed

· Link to AS1 Planning assignment

	Friday 8 October

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students should be able to:

· compose a piece for sequencer in minimalist style using step time input

· use a range of sequencing techniques to edit sound

· assess the effectiveness of  music technology compositions

· demonstrate an awareness of the issues to be considered when arranging for music technology and acoustic classroom instruments/voices
	· Sequencing techniques: move & copy; looping; program changes; real-time & step-time input; editing pages; 

· Minimalism composition

· Assessment issues with music technology – peer assessment of first draft work with suggestions for improvement: filing with different names etc 

· Arranging for classroom – capabilities


	· Paynter (2000) re phase shifting compositions 

·  Guide to Cubasis AV

· Music Technology in Action (MIDI sequencing booklet)
· References to music technology in GCSE specifications

· Salaman (1983) chapter 5

· Music Technology in Action video material (28 and 42 minutes onwards)
· www.musicwing.com/
	Talk to teachers in your placement school about 

· the impact of  sequencers on work at KS3 and post-14

· assessment of compositions involving music technology at GCSE and/or A level



	WEEK EIGHT: Starting Monday 11 October 2004

	Monday 11 October

NTU
	See General Professional Studies (GPS) programme

	Tuesday 12 October

0930-1100

CS
	By the end of this session students should be able to:

· describe the role of World Musics in the GCSE specifications and demonstrate understanding of  progression from KS3-4

· perform African ‘polyrhythms’ and demonstrate more advanced drumming skills

· demonstrate awareness of  models of musical learning in non-western cultures


	· Music from Africa at GCSE and beyond – further progression

· Ghanaian Drumming/Dance

· Fusions – through listening/appraising, composing etc

· GCSE Listening examples
	· Kwami (1998)

· AQA/OCR/EDEXCEL GCSE specifications (see websites)

· Adzenyah et al (1997)
· Stock (1996)
· Cooke(1990)
· EDEXCEL Anthology (2000: 532-534)
· www.songtrellis.com/rhythmPage

	· Links to GPS sessions

	Tuesday 12 October

1130-1300

CS
	By the end of this session students should be able to:

· demonstrate an awareness of the issues, potential problems and good practice related to classroom composing 

· demonstrate an awareness of the need for different approaches for different ages and levels of ability

· evaluate the effectiveness of compositional ‘starting points’ and ‘frames’

· describe effective examples of composing being integrated with performing and listening

· 
	· Composing in the classroom

· Classroom organisation: working alone, in pairs, in a group? 

· Resources

· Starting points – planning for achievement

· Integrating with performing, listening appraising

· Appropriate levels of help and guidance

· Respect for pupils’ ideas

· Start of workshop exercise based around QCA KS3 SOW

· Improvisation/composition in groups: integrating listening/appraising, composing & performing – based around QCA KS3 Unit 14?

· National Literacy Strategy ‘Scaffold’ as a frame for compositional work?


	· Odam (2000)

· Paynter (1992)

· Harris & Hawkesley (1988)
· Swanwick (1988) pp 52-87 (esp. 76)

· Glover (2000)


	· Instruments needed

· Think about strategies for organising composing in the light of GPS sessions

· Read Philpott (2001: 250-255) and consider ‘Task 14.7’ in relation to your lesson observations
· How helpful did you find the NLS frameworks? Can this technique be transferred to compositional work in music? 



	Tuesday 12 October

1400-1600

CS
	By the end of this session students should be able to:

· formulate some solutions to the problems inherent in compositional group work

· demonstrate an understanding of effective techniques for plenary sessions

· evaluate the experience of improvising/composing in a group
	· Continuation/conclusion of composition exercise from this morning

· Assessment issues – involving pupils

· Plenary sessions


	· Paynter (2000: 5-8, 20-21)
	· Instruments needed

· Observe how teachers frame lessons in your placement school, with links to previous and future lessons

· Composing Starting Points developed today to be tried out at Trinity School next Friday



	Wednesday 13 & Thursday 14 October
	Visits to first placement school



	Friday 15 October

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	By the end of this session students should be able to:

· identify a range of positive behaviour management techniques
	· Positive behaviour management in the music classroom
	· Merrion, M in Spruce (1996)

· Howard (2004)
	This session links to GPS sessions

	
	By the end of this session students should be able to:

· assess the effectiveness of various composing starting points

· demonstrate the ability to give effective formative assessment to help ’move pupils on’

· view compositional ‘tasks’ from the pupil’s perspective
	· Try-out of compositional starting points developed in last Tuesday’s session
· ‘Storing’ work from one week to the next


	
	· Instruments needed

· Composing starting points developed last Tuesday needed



	Friday 15 October

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students should be able to:

· create a backing track using a sequencer and real time input

· quantize digital sound effectively and identify appropriate situations to use this technique

· demonstrate an awareness of the potential of CD ROMs in school

· identify possibilities and problems related to the use of sequencers to control audio recording & playback
	· Real-time input into sequencers

· Quantisation techniques

· Producing a backing track/template for classroom improvisation based around Watermelon Man, All Blues or West End Blues
· Interaction of computer technology and ‘live’ instrumental performance

· CD ROM – BECTa video examples


	· Mills & Murray (2000)
· Rudolph (1996: chapter 7)
· Music Technology in Action (CD ROM booklet) 

· Music Technology in Action video material (1 hour 16  minutes onwards)

· QCA KS3 Schemes of Work Unit 8 (Jazz Improvisation)


	· Instruments needed


	WEEK NINE: Starting Monday 18 October 2004

	Monday 18 October

NTU
	See General Professional Studies (GPS) programme

	Tuesday 19 October

0930-1100

CS
	By the end of this session students should be able to:

· explain  the  key concepts and structures associated with North Indian Classical Music

· identify opportunities for exploring these techniques within the KS3 curriculum

· evaluate the effectiveness of different practical approaches to using Indian techniques in the classroom
	· Indian Music – structures and techniques

· Indian music as starting point for performing/composing/improvising at KS3
· Exploring different practical approaches: acoustic, keyboards, music technology


	· Farrell (1990) Swanwick (1979: 74-75)

· www.ancient-future.com 
· QCA KS3 Schemes of Work Unit 4/7 (Musical Cycles/Variations)
· Swar Shala software
· Floyd in Vulliamy & Lee (1982: 187-198)
· http://chandrakantha.com/articles/indian_music/
·  Kwami, in Philpott & Plummeridge (2001: 142-155)
	· Instruments needed

· Links with GPS sessions 

	Tuesday 19 October

1130-1300

CS
	By the end of this session students should be able to:

· identify good practice in linking listening/appraising with composing and performing

· design appropriate listening/appraising experiences for KS3, and present them using appropriate language and presentational skills

· describe appropriate differentiation strategies for ‘listening’
	· Listening/appraising at KS3 – integrated approaches

· Case studies

· Factors to consider when preparing listening material for pupil  use – appropriate tasks/language/presentation etc

· Rewrite worksheet task

· Potential links  to National Literacy Strategy 


	· Swanwick (1979: 40-58; 76-78)

· Odam (1995: 83-102)


	· Use ICT skills to design a listening worksheet for KS3 to use in your placement school

	Tuesday 19 October

1400-1600

CS
	By the end of this session students should be able to:

· identify a range of approaches to singing/songwriting in schools, and how these can help to provide opportunities to achieve for pupils with widely varying interests, abilities and backgrounds

· demonstrate a sensitivity to different values in different musical cultures


	· Singing – different approaches in different cultures

· Kodaly, Sol Fa etc

· Integration with other activities eg music theatre

· Song Writing – consideration of popular and high art approaches

· Music technology issues

· Practical group exercise – roles in group work – involving pupils in devising assessment criteria
	· Mills (2000a)

· Hargreaves (1986: 221-222)

· Farmer (1984: 7–34)

· Allen (1997/1999)

· Hunt (2001)

· Hooper (1999) 
· NC Schemes of Work Units 6/10/15 (Shanty Time/Hooks & Riffs/Song) + several others
	· Examine schemes of work from your placement school for opportunities to use techniques explored in this session

· This session builds on the earlier workshop

	Wednesday 20 & Thursday 21 October
	Visits to first placement school



	Friday 22 October

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	· Presentation and evaluation of first drafts for Planning assignment 
	
	
	

	Friday 22 October

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students should be able to:

· demonstrate an understanding of progression in music technology across the key stages

· describe the difference between quantizing audio and midi events

· demonstrate awareness of the issues involved in using music technology to present work for GCSE/post 16 examinations

· identify the comparative strengths and weaknesses of sequencing and score-writing packages

· Transfer MIDI files between Sequencing & Score Writing software
	· KS2 software (Musical Monsters etc)

· Drum/Grid Editing to sequence ‘Dance’ music: progression from KS2

· Notational sequencing procedures 

· Quantizing: awareness of  the potential disparity of score & realised sound 

· Tidying up unedited scores

· Issues at GCSE/AS/A level (OCR examples)

· Score writing packages: Sibelius/Finale

· Sequencers versus Score Writers (OCR A level example)

· Transferring MIDI files between Sequencing & Score Writing software
	· Rudolph (1996: chapter 6)
· Waugh (2000: 28 – 47)
· Examination boards requirements for presentation of compositional work
	· Talk to pupils at KS 4/5 in your placement school about how they set about notating their work for GCSE/A level

· See the notation requirements for composing folio assignment

	WEEK TEN: Starting Monday 25 October 2004

	Monday 25 October

NTU
	See General Professional Studies (GPS) programme

	Tuesday 26 October

0930-1100

CS
	By the end of this session students should be able to:

· describe the main features of the GCSE specifications and the manner in which they are assessed

· identify possible reasons why numbers taking GCSE Music uptake are small, and strategies for tackling this problem

· demonstrate an understanding of the role of Areas of Study in providing an integrated approach to performing, listening/appraising and composing
	· The new GCSE courses – issues and challenges

· Accessible for all: progression from KS3

· Structuring a course – integration of components By the end of this session students should be able to:
 
	· Bray (2000a)

· Bray (2000b: 112- 126)

· Philpott & Carden-Price in Philpott (2001: 177-200) 

NB the above written before current GCSE revisions published

· AQA, EDEXCEL, OCR and WJEC GCSE specifications available from exam board web sites


	· Look at the GCSE specifications in use in your placement school 

· Talk to pupils in years 9-11 in your placement school to develop perceptions of GCSE Music and reasons for taking or not taking it as an option

· Think about the accessibility of music courses in general and GCSE in particular

	Tuesday 26 October

1130-1300

CS
	By the end of this session students should be able to:

· demonstrate an awareness of some ‘non-western classical’ arranging techniques

· use improvisatory techniques within arranging

· evaluate different strategies for creating effective instrumental textures via technically straightforward means

	· Arranging for schools with Ben Lee
	· Runswick (1992)
	


	Tuesday 26 October

1400-1600

CS
	By the end of this session students should be able to:

· demonstrate an understanding of the significance of cross-cultural fusions at KS3 and within the new GCSEs

· identify different cultural elements in Anglo-Asian musics

· identify opportunities to integrate appraising,  performing and composing at GCSE

· demonstrate an understanding of the issues and sensitivities involved in using  music from other cultures

· identify opportunities for cross curricular links
	· Bhajan/Qawwali

· Cross curricular approaches – issues with Music and Religion arising from QCA KS3 scheme of work

· Anglo-Asian music: Bhangra; Talvin Singh, Nitin Sawhney etc

· GCSE case study – fusions, and integration of components

· Combining music technology ‘Dance’ styles with acoustic music


	· QCA KS3 Schemes of Work Unit 12(Bhajan/Qawwali)
· AQA,  EDEXCEL, OCR GCSE specifications

· EDEXCEL AS/A level

· Farrell (1997)

· Poole (2004)

· Waugh (2000)

· Singing Matters pg 159/160

· Burnett (2001c)
· Farrell: Music of India (1994: 56-58)


	· Instruments needed
· Examine the references to Indian music in the examination specifications used at your placement school
· Discuss cross-curricular links with teachers in your placement schools


	Wednesday 27 October

0930-1300

ELC
	By the end of this session students should be able to:

· evaluate the strengths and areas for development in their own work and offer helpful formative assessment in relation to other  students’ music technology arrangement
	· First draft try-outs of music technology assignment –live performers with digital backing

· Peer-group informal evaluation/formative assessment of music technology assignments
	· Assessment criteria/level descriptors
	· Instruments needed

· First draft of music technologymust be complete by today (as a backing track with live parts)

· Compare formative assessment skills discussed today with the assessment task for SSE (AS4)



	Wednesday 27 October

1400-1600

ELC
	Directed Time: Access to Music Technology

Assignment Tryout: assignment is to be loaded onto a computer and discussed with both peers and DE before final hand-in (in both hard copy format and via email)

	Thursday 28 October

ELC
	Directed Time: Access to Music Technology

Tutorials



	Friday 29 October

0930 – 1300

CS Studio 1


	By the end of this session students should be able to:

· demonstrate an understanding of the traditions, values and conventions relating to gamelan

· identify the major musical features and structures of gamelan

· perform simple pieces with appropriate ‘instrument-specific’ techniques

· identify opportunities for transferring gamelan techniques into the classroom


	· Gamelan - instrumentation

· Slendro/pelog scales

· Oral traditions

· Number notations for teaching purposes

· Spiritual significance for Indonesians

· Relation to drama, dance, ritual & ceremony

· Cyclic structures, controlled by drum 

· Structural layering of sounds, with different musical roles assigned to differently pitched instruments 

· Relation of individual parts to central idea
	· EDEXCEL GCSE Specification

· New Music Matters

· Sorrell (1990)

· Jones (1994)

· Naughton (1994)

· Sorrell  in Vulliamy & Lee (1982: 199-211)
	NB Deadline for handing in AS2

NB Split into two groups, alternating with tutorials

	Friday 29 October

1400-1600
	By the end of this session students should demonstrate clear awareness of the requirements for first school placement (eg file/assignment requirements, professionalism, profile etc)
	· Final Group Briefing for first placement 
	
	


	TERM TWO

	WEEK TWENTY: Starting Tuesday 4 January 2005

	Tuesday 4 January 2005

0930-1100

CS
	By the end of this session students should:

· be aware of the wide variety of teaching/learning styles across different schools

· be able to describe the structure and philosophy of post-16 music qualifications

· identify opportunities to develop key skills

· be aware of the preparation that they need to do for the ‘post-16’ conference
	· Welcome back; feedback; briefing

· Post 16 qualification structure

· Range of AS/A level and vocational music/music technology specifications

· Modular structures

· Integration, both within and across specifications

· EDEXCEL specifications: briefing for ‘post-16’ conference


	· Carden-Price, Philpott and Lewis in Philpott (2001: 201-206; 216-221)

· EDEXCEL/OCR/AQA/WJEC  AS/A2 specifications

· Vocational specifications (see exam board websites)


	· Think about job applications

Be prepared to talk briefly about:

· your best lesson/unit

· your biggest disaster

· the best bit of advice that you received

 on your first placement



	Tuesday 4 January 

1130-1300

CS
	By the end of this session students should be able to:

· describe some approaches to teaching music musically at ‘A’ level

· identify opportunities for integrating composing, performing and listening in the AS/A2 level specification in use at placement schools
	· Music ‘literature’ (eg at A/AS level) via workshop performing/composing etc

· OCR case study: integration of components – eg using set works/improvising to ‘study’ harmony

· Sound before symbol in post 16 work

· Mozart/Ives case studies
· Rehearsal of EDEXCEL ‘set works’ for ‘post-16’ level conference
NB Launch of song writing task or Music Theatre project
	· Carden-Price, Philpott and Lewis in Philpott (2001: 206-218)

· Howard (1995)

· EDEXCEL New Anthology (2001)
· Charlton (2004)

	· Instruments needed
· Make a note to find out what post-16 specifications are in use in your placement school/partner institution

	Tuesday 4 January 1400-1600

CS
	Briefing for Music Theatre project

· Tutorials/Directed Time in preparation for post-16 conference

	Wednesday 5 January

CS
	· Tutorials/Directed Time in preparation for post-16 conference/music theatre

	Thursday 6 January

CS
	· Tutorials/Directed Time in preparation for post-16 conference/music theatre

	Friday 7 January

Group A CS
(0900-1130 tbc)

Group B CS (1300 – 1530 tbc)
	By the end of this session students should be able to:

· design the outline for a music theatre project involving an entire year group

· demonstrate an understanding of the factors to be considered in planning a creative event for large numbers of KS3 pupils in an ‘unknown’ school
	· Planning session for music theatre project: briefing for compositional work

· Cross-curricular approaches

· Composing for pupils – musically challenging but technically simple material
· Artists in Schools: issues

	· Oddie & Allen (1998)

· Sharp & Dust (1997)
· NACCCE (1999)
	NB Trinity not open –– sessions at CS

	Friday 7 January

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students should be able to:

· demonstrate a basic understanding of different types of microphone, pick-up patterns and their relevance to different situations

· use a Multi-track recorder/mixer to record and playback sounds in separate layers/tracks

· demonstrate an understanding of EQ, pan, routing, monitoring, mixdown and gain
	· Using Microphones

· Introduction to Multi-track recording:               Gain, Mic’/Line, Pan, Level, Routing


	· Instruments needed
· White (1999a: chapter 2)
· QCA KS3 Schemes of Work Unit 15 (Song)
	

	WEEK TWENTY-ONE: Starting Monday 10 January 2005

	Monday 10 January

NTU
	· See General Professional Studies (GPS) programme

	Tuesday 11 January 

0930-1100

CS
	By the end of this session students should be able to demonstrate awareness of:

· appropriate levels of language and ‘pitch ‘ of material

· likely prior experience/knowledge

· framing clear learning objectives

· appropriate expectations in for compositional tasks

in relation to post 16 students
	· Dummy run seminar presentations for ‘Post-16’ conference

· Rehearsal of EDEXCEL ‘set works’ for ‘Post-16’ conference
	· EDEXCEL ‘A’ level specification/specimen material etc

· EDEXCEL New Anthology (2001)
	· ‘Post-16’ seminars to be ready in draft form for today

· Consider using today’s Generic ICT session on ‘Desk top publishing’ to produce high quality resources for the ‘Post-16’ conference

	Tuesday 11 January 

1130-1300

CS
	· Group tutorials: Post-16 conference



	Tuesday 11 January 1400-1600

CS
	By the end of this session students should be:

· well prepared for the ‘Post-16’ conference

· able to articulate clear learning objectives for their ‘Post-16’ seminar

· able to articulate clear strategies for knowing what has been learned
	· Final briefing/planning for ‘Post-16’ conference

· Logistical considerations

· Final check on clarity of learning objectives and linked assessment

· Final rehearsal of EDEXCEL ‘set works’ for ‘Post-16’ conference
	· EDEXCEL ‘A’ level specification/specimen material etc
· EDEXCEL New Anthology (2001)
	Is there too much post-16 in this day??

· Send a letter to the Head of Music at your second placement school this week, outline your specialist skills and giving information on your experience and targets for the placement

	Wednesday 12 January

CS/Confetti


	· Tutorials/Directed Time in preparation for post-16 conference/music theatre
0900-1100: Group A visit to Confetti NcFE course @ People’s College, Carlton Road

1330-1530: Group B visit to Confetti NcFE course @ People’s College, Carlton Road

1530-1730: Group C visit to Confetti NcFE course @ People’s College, Carlton Road

	Thursday 13 January

0900-1300

CS
	Post-16 conference 1/2

	Thursday 13 January

Pm

CS
	· Tutorials/Directed Time in preparation for music theatre


	Friday 14 January

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	By the end of this session students should:

· be able to identify good practice in instrumental teaching

· be able to describe ways in which instrumental and classroom teachers can support each other and provide pupils with an integrated musical education
	· Instrumental links with the classroom

· Composing/Improvising in the instrumental lesson

· The instrumental curriculum – strategies for delivery


	· FMS/NAME/RCM (2002)
· Plummeridge and Adams in Philpott (2001: 224- 227)

· Crozier & Harris (2000)

· Hallam (1998)

· Bray (2001b: 97-111)

· Odam (1995: 103-122)

· Rockschool Examinations (Electric Guitar, Bass, Drums, Popular Piano)
	Think about the instrumental/vocal teaching that:

· you experienced

· you saw in your placement school

Consider evidence of classroom/instrumental links and composing/improvising during next placement visit

	
	By the end of this session students will have:

· recorded key songs 

· produced word sheets/scores

and put them in the post to the school hosting the music theatre project so that the Head of Music can do some preparatory work with pupils
	· Production of rough recordings and/or  scores for the key elements of the music theatre project
	
	· Music Theatre material to be ready for this session

	Friday 14 January

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students should be able to:

· Understand the key principles of Signal Processing and it’s use within the recording & production process

· compose using voices and signal processing 

· connect up a PA system and understand its practical usage within performance
	· Signal Processing/Effects units

· Composing for voices, with effects, an electronic backing track

· PA systems


	· Cliff (1997a/b) 

· Music Technology in Action (Sound processing and recording  Unit 1)

· Music Technology in Action video material (1 hour, 33 minutes onwards)
· QCA KS3 Schemes of Work Unit 3 (Soundscapes)

	· Use this session to record an atmospheric backing for the Music Theatre project

· Microphone/PA techniques link to Music Theatre Project



	WEEK TWENTY-TWO: Starting Monday 17 January 2005

	Monday 17 January

NTU
	· See General Professional Studies (GPS) programme

	Tuesday 18 January 

0930-1030

CS
	· Debrief on Post-16 conference

	Tuesday 18 January 

1100-1300

CS
	By the end of this session students should be able to:

· identify the range of skills, knowledge and understanding required by GCSE listening/appraising papers

· describe techniques for developing these skills through integrated composing, performing and listening/appraising activities
	· GCSE listening/appraising – teaching ‘skills’ and integration with performing, composing etc
· AQA case study, based around ‘Music for Film’ Area of Study


	· Examine requirements and specimen papers for the new AQA GCSE specification (see websites/ ‘P’ drive)

· Burton (2001)

· Philpott (2001: 189-191)
	· Find out which GCSE specification is in use at your BSE2 school, and which Areas of Study will coincide with your placement

	Tuesday 18 January 

1400-1600

CS
	· Composing Tutorials for assignment

· Directed time for Music Theatre project

	Wednesday 19 & Thursday 20 January

TS
	By the end of this project students should be able to:

· demonstrate performance skills across the wider performing arts

· use technical sound and lighting equipment

· create opportunities for all pupils to be involved in creative/performance activities and to build on their existing skills

· organise large numbers of pupils and resources in an effective manner
	Music Theatre project
	
	· Instruments needed, plus all equipment for the Music Theatre project

· Think about the non-musical skills that pupils will need to enable this project to be successful, and relate these to GPS sessions

	Friday 21 January

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	By the end of this session students should be able to:

· identify some of the issues involved in visiting artists working with pupils

· evaluate strategies for  working with large numbers of pupils in a creative/performance situation
	· Debrief/evaluation of Music Theatre project


	· Sharp & Dust (1997: 81-96)

· Oddie & Allen (1998) 
· NACCCE (1999)
	· 

	
	By the end of this session students should be able to:

· demonstrate an understanding of pupil’s development in music at KS2

· identify ways in which the KS3 curriculum can build on prior skills and knowledge

· describe examples of good practice in bridging the KS 2/3 divide
	· Music in Primary school

· The KS 2/3 interface – building on prior knowledge at KS3
	· OFSTED/HMI (1998)

· Glover (2000)

· Glover & Ward (1998)

· Brock (2000)
	· Discuss strategies for bridging the KS 2/3 interface with teachers and other PGCE students at your placement school

· Consider NC progression from KS2-3. Attempt task 3.4 in Philpott (2001:45)

· Relate back to primary experience at start of course

	Friday 21 January

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students should be able to:

· record a simple Reggae track in layers

· demonstrate an understanding of dynamic and fx processing in recording

· use a signal processor to ‘manipulate and refine sounds’ (National Curriculum: KS3)
	· Multi-track recording activity – classroom issues

· Dynamic processing (compression etc)

· Reggae lesson model from “Music Technology in Action” 

· Briefing and grouping for music technology assignment: planning issues for schools


	· Instruments needed
· Music Technology in Action (Sound processing and recording Unit 2)

· www.behringer.de/eng/support/default.htm
· Vulliamy & Lee (1982: 124-126; 154-170)


	· 

	WEEK TWENTY-THREE: Starting Monday 24 January 2005

	Monday 24 January

NTU
	· See General Professional Studies (GPS) programme

	Tuesday 25 January 

0930-1230

CS
	By the end of this session students should, in relation to GCSE composing, be able to:

· demonstrate an understanding of the roles and responsibilities of the teacher as assessor

· describe examples of good practice

· interpret criteria to arrive at consistent judgements, including work where music technology has played a major role

· use assessment criteria to set targets for pupils  to help them achieve to the best of their ability

· demonstrate an understanding of the impact of assessment methods on teaching & learning styles in a creative subject


	· Composing at GCSE

· Notation/Recording/Music Tech issues

· Listening to pupils’ work – case studies (including OCR Western/Asian fusion example)

· Assessment criteria

· Intention & Appraisal

· Dance Ejay case study

· Formative assessment: moving pupils on 


	· Berkley (2001)

· Swanwick (1999: chapter 4)

· Exam Board criteria

· Paynter (2000: 5-8 & 20-21)


	· Get to know the composing requirements and assessment criteria for the GCSE specification in use at your placement school, and ask your school mentor to involve you in the moderation process for year 11 work

· Link to GPS sessions on assessment

· This session provides exemplar material to help you tackle the assessment assignment



	Tuesday 25 January 

1400-1600

CS
	By the end of this session students should be able to:

· demonstrate an awareness of some ‘non-western classical’ arranging techniques

· make use improvisatory techniques with ‘traditional’ ensembles 
	· Approaches to arranging popular/world musics: jazz; samba; soca etc

· The improvisatory ‘band’


	· Runswick (1992)
· Odam (1995: 114-115)
· Samba/Soca sessions

· Rough Guide to South Africa:‘Groovin’ Jive #1’
	· Instruments needed

	Wednesday 26 & Thursday 27 January

TS
	Preliminary visit to second placement school

NB Ask for schemes of work

	Friday 28 January

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	By the end of this session students should be able to:

· demonstrate an awareness of basic techniques for arranging music effectively for school ensembles

· describe some of the issues involved in writing for inexperienced performers (eg ranges, suitable keys, odd combinations of instruments etc)
	· Arranging material for performing in schools – need for detailed knowledge of instruments/flexibility in scoring

· ‘Orchestral’ arranging 1: case studies

· Preparation material for next week
	· Runswick (1992)

· QCA KS3 Schemes of Work Unit 6 (esp. Enrichment section)


	· Instruments needed 
· Investigate extended curriculum/classroom ensembles in your placement school, and think about the instruments/resources/pupil skills seen

· Read Plummeridge & Adams in Philpott (2001: 227-231) and consider the issues raised

	Friday 28 January

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students should be able to:

· describe the main features of the AS/A2 Music Technology specification and potential links with vocational courses

· identify elements in their own prior learning, both on and off the PGCE course, that relate to post 16 music technology specifications 

· demonstrate a basic understanding of sound theory and an overview of the workings of a professional recording studio

· engineer a recording at a simple level
	· Post 16 music technology specifications

· AS/A2 Music Technology specification

· BTEC ND in Music, Popular Music & Music Technology

· MIDI channel and controller messages – shaping MIDI data to reflect performance directions

· Sampling techniques

· Recording studio ‘from both sides of the glass’
	· Post 16 Music Technology specifications and specimen material can be found on www.edexcel.org.uk 

· Vocational qualifications
	

	WEEK TWENTY-FOUR: Starting Monday 31 January 2005

	Monday 31 January

NTU
	· See General Professional Studies (GPS) programme

	Tuesday 1 February 

0930-1100

time tbc

CS
	By the end of this session students should, in relation to GCSE performing, be able to:

· demonstrate an understanding of the roles and responsibilities of the teacher as assessor

· interpret criteria to arrive at consistent summative judgements

· assess formatively and use this to inform planning and set targets for pupils  to help them achieve to the best of their ability

· demonstrate an understanding of the impact of assessment methods on teaching & learning styles in a creative subject

· locate national exam board feedback/performance data and use this to inform planning/target setting


	· Performing  at GCSE  - wide range

· Access for all - highest grades available for those not having specialist lessons

· Comparison of exam board assessment criteria

· Listening to pupil performances: case studies

· Formative/Summative assessment

· Issues with music technology/keyboards/difficulty levels

· Integration with Areas of Study


	· Swanwick (1999: chapter 4)

· Spruce (1996: 168-182)
· Pitts (2000a: 126-152)

· Exam Board criteria, especially AQA & OCR 

· Exam Board ‘Chief Examiners’ Reports’; achievement data etc
	· Link to GPS sessions on assessment

· This session provides exemplar material to help you tackle the assessment assignment

· Get to know the performing  requirements and assessment criteria for the GCSE specification in use at your placement school, and ask your school mentor to involve you in the moderation process for year 11 work

	Tuesday 1 February

1130-1300

time tbc

CS

Likely to work through lunch today
	By the end of this session students should be able to:

· describe the role of Latin American music within GCSE/’A’ level specifications

· identify aurally and explain the main features of Salsa music

· identify strategies for ‘studying’ GCSE Areas of Study via composing, performing and listening/appraising
	· Latin American music: Samba, Salsa, Tango et al

· OCR GCSE Case Study: Traditions & Innovations Area of Study

· Son clave
	· OCR GCSE

· AQA GCSE

· EDEXCEL ‘A’ level
· Rough Guides to World Music; Cuban Music etc

· Vulliamy & Lee (1982: 49-54)
	· This session follows on from and builds on the 14 September workshop



	Tuesday 1 February

1400-1600

time tbc

CS
	By the end of this session students should be able to:

· demonstrate instrument specific techniques on clave, congas etc

· play Latin American polyrhythms in time with a clave pattern

· demonstrate an understanding of clave-based musical structures

· improvise within a Latin American style
	· Practical Latin American session

· Salsa Session

· Arranging around a clave 

· Samba - Bossa Nova clave patterns

· One note Samba


	· Beck, Simonsen & Sulsbruck (1988)
· Higgins (1995)
· Glahder & Ramboll (1988)

· Gerard & Sheller (1989/98)

· Jayasuriya (2000)

· Mauleon (1993)

· Boosey & Hawkes: Buy a Band (Latin American Traditional Songs)
· New Music Matters11-14
	Pupils in from schools

	Wednesday 2 & Thursday 3 February

TS
	Visits to second placement school



	Friday 4 February

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	By the end of this session students should be able to:

· demonstrate an awareness of techniques for creating effective textures with limited resources/technical abilities

· identify the difference between arrangement and transcription, and demonstrate awareness of the significance of this in exam work
	· Orchestral arranging 2: case studies of music prepared over the week

· Britten/Rodney Bennett case studies

· Arranging as more than transcription

· Preparation material for next week (flexible arrangements) and for two weeks time (inventing instrumental textures) – allocation of groups
	· Instruments needed

· Prior to this session, study keyboard scores given out last week
	· Extended curriculum

· Look up exam board guidance on arranging for GCSE (eg AQA GCSE 2003, Teacher’s Guide, pg 17 – available from www.aqa.org)



	Friday 4 February

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	By the end of this session students should be able to:

· identify opportunities to use keyboards musically as instruments in their own right

· use an on-board sequencer; use single fingered and fingered chords; adjust tempo and transposition; set up a drum track and/or chord sequence backing
	· Making more use of the potential in the classroom – using keyboards musically

· Instrument specific skills, onboard sequencers, drum machines, chord sequences; MIDI data filing

· Improvising over preset backings

· Differentiation models (Music Technology in Action Keyboards booklet)

· GCSE Performing & Composing issues
	· Salaman (1998) 

· Odam (2000: 116-117)
· Rudolph (1996: chapter 4)
· Crow in Philpott (2001: 145-148)
· Music Technology in Action (Keyboards in context)

· Music Technology in Action video material (1 hour, 01 minutes onwards)

· www.musicarrangers.com/download/drumpat2.pdf

	· Note the capabilities of keyboards in your placement school

	WEEK TWENTY-FIVE: Starting Monday 7 February 2005

	Monday 7 February

NTU
	· See General Professional Studies (GPS) programme

	Tuesday 8 February 

0900-1300

time tbc

CS
	By the end of this session students should be able to:

· rehearse and direct student compositions with minimal preparation time

· assess compositions formatively and give positive feedback to ‘A’ level students with clear targets for further development

· record live music using minidisk
	· ‘Post-16’ Conference 2
· Workshop performances of ensemble compositional work by post-16 students

· Formative assessment – feedback to post-16 students

	· Instruments needed

· Part of assessment assignment

	Tuesday 8 February

1400-1600

CS
	By the end of this session students should, in relation to post 16 composing, be able to:

· identify good practice in ‘teaching’ composing

· interpret assessment criteria to arrive at consistent judgements

· assess formatively and use this to inform planning and set targets for pupils  to help them achieve to the best of their ability

· demonstrate an understanding of the impact of assessment methods on teaching & learning styles in a creative subject

· locate national exam board feedback/performance data and use this to inform planning/target setting
	· General debrief on morning session

· Composing at AS/A2 level – integration with performing and listening/appraising

· Listening to pupil compositions – AS level case studies

· Assessment issues

· Vocational approaches: BTEC National Diploma in Popular Music case studies
	· OCR AS/A2 specification and composing assessment criteria

· Exam Board ‘Chief Examiners’ Reports’; achievement data etc


	· This session provides exemplar material to help you tackle the assessment assignment



	Wednesday 9 & Thursday 10 February

TS
	Visits to second placement school



	Friday 11 February

Group A TS (0900-1130 tbc)

Group B TS (1300 – 1530 tbc)
	By the end of this session students should be able to:

· evaluate different strategies for creating effective instrumental textures via technically straightforward means

· identify and suggest solutions for problems of balance in instrumental ensembles


	· Workshop performances of instrumental texture exercises
	· Instruments needed

· Prior to this session, prepare (in a group) instrumental parts for one of the set ‘texture’ exercises, and be prepared to direct
	· Instruments needed

	Friday 11 February

Group B ELC (0900-1130 tbc)

Group A ELC (1300 – 1530 tbc)
	· Recording sessions for assignment

· Assessment criteria for assignment

	WEEK TWENTY-SIX: Starting Monday 14 February 2005

	Monday 14

February

NTU
	· See General Professional Studies (GPS) programme

	Tuesday 15 February

0930-1230

CS
	By the end of this session students should be able to:

· demonstrate an understanding of the expected demands of the National Curriculum Attainment Targets & Levels

· identify some examples of good practice at KS3

· describe the range of evidence appropriate to pupil profiling
	· NC Attainment Targets

· Levels – expected attainment for the majority of pupils

· ACCAC video evidence

· Monitoring, assessing, recording and reporting
	· Capel, Leask & Turner (1999: chapter 6)
· Adams, in Philpott (2001: 163-176)
· QCA exemplar material

· ACCAC exemplar material (although based around the slightly different Welsh NC/Levels, these include useful materials and examples of good practice) 

· 
	· Link to placement end of KS3 assessment for year 9, plus formative assessment for other years

· Talk to teachers at your placement school about how their strategies for baseline assessment, and how this links with feeder schools

	Tuesday 15 February

1400-1600

CS
	· Tutorials AND rehearsal time for GCSE group performing task



	Wednesday 16 February

0930-1230

ELC
	· Recording Sessions at e Learning Centre

	Thursday 17 February

0930-1200

CS
	By the end of this session students should be able to:

· assess music technology work consistently against criteria and produce formal reports that combine constructive feedback with a clear justification of grades awarded that will stand up to potential appeal and review/moderation by the second marker

· evaluate the assessment process from several different perspectives

· evaluate the effectiveness of music technology assessment criteria/level descriptors
	· Formal peer assessment of AS6 assignment

· Identify your work via a pseudonym and indicate which group you worked with (to ensure that everybody assesses different groups) – please give IB a sealed envelope linking  your real identity to the pseudonym

· Written reports to be word-processed on the assessment form and presented to IB in hard copy and as a Word file by 1100 on 18 February
	· Assessment Criteria devised by trainees
	· Recorded composition must be handed in by 0930 today (see checklist for items required)

· Assessment against criteria designed during earlier session 

· Think about how you feel today while marking pupils’ work and writing reports to parents/carers



	Thursday 17 February

1330-1600

CS
	By the end of this session students should be able to:

· perform in ensemble to GCSE standard on an instrument learned over the period of the PGCE course

· assess ensemble performances using GCSE criteria

· see GCSE performing from different perspectives

· assess the effectiveness of their own ‘individual’ teaching

· describe guidance/target-setting strategies during the preparation process that give pupils the best chance of achieving their potential
	· PGCE ensemble performances on instruments learned since last September

· Assessment using GCSE ensemble criteria
	· AQA GCSE Ensemble criteria (see www.aqa.org.uk )
	· AS7 GCSE  ensemble assessment

· This session builds on skills developed on the assessment assignment and the earlier sessions on GCSE assessment

	Friday 18 February

CS
	· Final briefing and tutorials
	· Written assessments on multitracked recording must be presented to IB in hard copy and as a Word file by 1100 today


